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Plenary Lectures 

  



 

Thomai Alexiou 

Five Years On: How the EAN Project Reimagined Early English Education 

 

Five years after its nationwide introduction, the EAN project provides an opportunity to reflect 

on the experience of introducing English into Greek preschool education on a large scale. The 

project was developed around a central concern: how can English be introduced in ways that 

are appropriate for children and consistent with the principles and practices of preschool 

education, without leading to the formalisation or “schoolification” of early learning? I  look 

back at the development and implementation of EAN, focusing on both the challenges that 

emerged and the ways in which these were addressed. Particular attention is given to the 

collaborative model involving English language teachers and preschool teachers, which 

required teachers with different professional backgrounds, training and classroom traditions to 

work together. The presentation discusses how this collaboration developed over time and how 

it contributed to changes in classroom practice and professional learning. I also examine some 

of the main features of the EAN approach, including its alignment with the Greek Preschool 

Curriculum, the use of soft CLIL, the integration of English into broader thematic and cross-

curricular activities, and the development of play-based and multimodal educational scenarios. 

English was not introduced as a separate school subject but was integrated into activities that 

reflected the interests, experiences and developmental needs of preschoolers. Drawing on five 

years of implementation, large-scale evaluation data, feedback from teachers and other 

stakeholders, and insights from the forthcoming volume Reimagining Early English Education: 

The EAN Project as a Paradigm for Preschool Language Learning, the presentation considers 

what has contributed to the project's sustainability and impact. It also discusses the role of 

research-informed materials, teacher support and collaboration in helping teachers translate the 

principles of early language learning into everyday classroom practice. Finally, the keynote 

considers what can be learned from the EAN experience beyond the Greek context. Rather than 

presenting EAN as a model to be transferred unchanged to other educational systems, it 

identifies principles that may be useful for the development of early language programmes in 

different multilingual and pluricultural settings. The experience of EAN suggests that large-

scale innovation in early language education can be both sustainable and pedagogically 

appropriate when it is responsive to context, supported by evidence and grounded in the realities 

of preschool education. 



Bionote 

Dr Thomai Alexiou is Professor at the Department of Theoretical and Applied Linguistics, 

School of English, Aristotle University of Thessaloniki, Greece. She is an expert in early foreign 

language learning, SLA pedagogy and material development for young learners.  Her research 

also explores individual differences in language learning, vocabulary acquisition, dyslexia, 

CLIL and the use of cartoons in EFL education. Professor Alexiou has published extensively 

and has been invited to deliver lectures and teacher-training workshops in Greece, across 

Europe, and in Australia, Russia, and the United Arab Emirates. She has participated in 

numerous funded and award-winning research projects (DysTEFL, CLILPrime, PEAP, Teacher 

education in Technology-PAKE, T4E, etc). She has also authored teacher-training materials and 

textbooks for children learning English as a foreign language. One of these textbooks, Magic 

Book 2, was shortlisted for the Macmillan Education Award for New Talent in Writing at the 

2014 ELTons Awards. She is the Chair of the Greek Applied Linguistics Association and the 

Academic Leader of EAN, the nationally funded project for the introduction of English as a 

foreign language in Greek preschools. 

 

Joanna Rokita-Jaśkow 

Pre-primary language learning in diverse plurilingual contexts 

 

The term ‘early language learning’ is often used broadly to refer to any language acquisition 

during early childhood (Rokita-Jaśkow & Ellis, 2026; Garton & Copland, 2019; Schwartz, 

2020). While distinguishing and labelling whether a language is first, second, foreign, or 

additional can sometimes be challenging, it's crucial to understand the social and cognitive 

factors that influence their acquisition across different settings. Frequently, terms like 

translanguaging, mediation, and agency are used without precise clarification, and language 

learning is not referenced to the child’s overall cognitive development. In this presentation, I 

will compare early foreign language learning in monolingual contexts such as Poland (Rokita-

Jaśkow, 2025) with early second language learning in migration settings and foreign language 

learning in multilingual classrooms (Cortina-Perez, 2026). I will highlight the diverse input and 

interaction opportunities, limitations in cognitive development, and different perspectives on 

translanguaging, mediation, and child agency across the learning settings (cf. Rokita-Jaśkow, 

2022, 2025). I will conclude by outlining the outcomes achievable in pre-primary foreign 

language contexts. 
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Bionote 

Joanna Rokita-Jaśkow is a Full Professor of Applied Linguistics at the University of the 

National Education Commission, Kraków, Poland, where she holds a chair for ELT and is the 

Head of the Linguistics Council. Currently,she is also a vice-chair of the Polish Association of 

Modern Languages and a founding member of the Early Language Learning Research 

Association (ELLRA). She is an author of 10 monographs and over 80 research papers. Her 

most recent book is titled The Ecology of Pre-Primary Foreign Language Learning (2025). Her 

interests concern early (pre-primary) foreign language learning, and school and family language 

policy concerning multilingualism and foreign language teacher education. 

 

Mila Schwartz 

Children as Agents in Multilingual Classrooms: Rethinking Learning, 

Participation, and Belonging 

 

As classrooms around the world become increasingly multilingual and multicultural, research 

has largely focused on teachers' practices, language educational policies, and language 

outcomes. Comparatively less attention has been paid to children's own agency and the ways 



they actively shape multilingual and multicultural learning environments. My talk aims to show 

how this new field of inquiry is consolidating through the integration of theoretical 

underpinnings and current empirical evidence. Human agency is a central concept in 

understanding how individuals influence their actions and, by extension, the broader social 

world. It has been defined across disciplines, particularly philosophy, sociology, psychology, 

and education. This keynote draws on contemporary theories of child agency (CA) in education, 

viewing children as active participants who co-create multilingual classroom realities (Cekaite, 

2022; Schwartz, 2024). The phenomenon of CA can be approached in two interconnected 

aspects. The first is a sense of agency, meaning a child's feelings, beliefs, experiences, and 

expectations related to languages in their environment and their learning. The second is agentic 

behavior, which refers to how a child exercises agency in a multilingual classroom (Mercer, 

2012). Rather than positioning children as recipients of educational realities, this perspective 

recognizes them as contributors to the linguistic and sociocultural ecology of the classroom 

through their participation or intentional nonparticipation (Schwartz et al., 2020; Schwartz, 

2024). Drawing on current empirical data from my colleagues and me, in this talk I will argue 

that child agency is a missing theoretical lens in multilingual education. In line with this 

argument, the keynote will claim that recognizing child agency fundamentally reshapes how 

multilingual and multicultural classrooms are conceptualized. It shifts attention from what 

educators do for multilingual children toward what educators can do with children as active 

partners in creating a learning environment. This perspective has important implications for 

current educational theory and for the consolidation of linguistically and culturally responsive 

teaching, teacher education, and language education policy. In the end, I will propose a 

framework that can guide future research. 

 

References 

Cekaite, A. (2022). Early Language Education and Language Socialization. In M. Schwartz 

(Ed.), Handbook of Early Language Education (pp. 143–165). Springer International 
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Bionote 

Mila Schwartz is a Full Professor of language and education and the Head of Research 

Authority at Oranim Academic College of Education (Israel). Her current research focuses on 

theorizing the interactions among child language-based agency, teacher agency, and parents' 

agency in early language education. At the international level, Prof. Schwartz has 25 years of 

extensive research experience and is now a Convenor of an international network called 

ELLMEnet ("Future Challenges in Early Language Learning and Multilingual Education"). 
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Presentations 
  



Larissa Aksinovits 

Family Language Policy among Estonian Diaspora Families in Finland: 

Maintaining the Home Language for Future Generations 

 

Estonian speakers form the second largest immigrant community in Finland. However, 

participation of children in municipally funded Estonian home language (HL) classes is lower 

than that of several other minority groups. HL classes are facultative classes available for basic 

school students and in some municipalities also for pre-primary year students. This study of 

Estonian Diaspora Families examines how multilingual Estonian families conceptualize home 

language maintenance in the framework of formal schooling. Drawing on Spolsky’s three-

component model of Family Language Policy (beliefs, practices, and management), the 

research explores caregivers’ perspectives on maintaining Estonian and enrolling children in 

HL classes. Data were collected in Spring 2024 through semi structured interviews with eight 

Estonian caregivers residing in Finland. The findings indicate that parents strongly value 

Estonian for children’s ethnolinguistic identity, intergenerational continuity, and future 

mobility. However, a discrepancy emerges between positive beliefs and actual participation in 

HL instruction. Families often rely on home-based practices and extracurricular activities rather 

than school-based provision. Reported barriers include scheduling challenges, perceptions of 

quality, and concerns about children’s workload. 

 

Bionote 

Larissa Aksinovits is the chair of the Association of Native Language Teachers of Finland, a 

speaker and teachers’ trainer. She has almost 20 years of experience of working as a teacher in 

two countries with one of the best schooling systems in the world - Estonia and Finland. 

Originally coming from Estonia, she has an experience of being an immigrant teacher in Finland 

and starting her career from scratch in a new country. In Finland she works as a home/heritage 

language teacher (Estonian, Russian). Larissa has received a BA degree in Psychology and 

master degrees in Estonian as a Second Language, English Language and Literature from the 

University of Tartu, Estonia. In addition to that she has accomplished a re qualification program 

for teachers in Russian Language and Literature in the University of Helsinki. Currently 

Aksinovits is a PhD student in Tallinn University, Estonia.  

  



Thomas Bardakis 

Developing didactic proposals for Greek language as L2/FL through animated 

Aesop’s Fables 

 

This paper aims to construct a theoretically grounded set of pedagogical proposals for teaching 

Greek as a second/foreign language (L2/FL) to children aged 8–9 at A2 level (CEFR), using 

animated adaptations of Aesop’s Fables as core instructional input. Situated within 

multiliteracies and multimodality perspectives, the proposal conceptualizes L2 learning as 

meaning-making across semiotic resources (visual, auditory, gestural and linguistic), 

supporting learners’ movement from heavily scaffolded comprehension toward more 

autonomous participation. I attempt to create a full organized lesson aligned with A2-oriented 

outcomes: understanding short narratives about familiar topics. Key activities include 

multimodal story mapping, guided viewing with inferencing prompts, reconstruction tasks. 

Learners also engage in “redesign” tasks (alternative endings, character diaries, moral 

statements) that promote agency and emergent multilingual identity. Emergent literacy 

components are embedded through systematic, balanced development of the four language 

skills (listening and speaking, reading and writing), with an emphasis on multimodal practices 

and appropriately scaffolded instruction for the A2 level. The contribution lies in showing how 

multimodal cultural narratives can be leveraged to develop comprehension, interaction and 

early reading-writing at A2, while fostering inclusive practices in multilingual early primary 

classrooms 

 

Bionote 

Thomas Bardakis is Head and Lecturer of the Department of Greek Language and Civilization 

at Logos University College in Tirana and Adjunct Lecturer at the University of Western 

Macedonia, Greece. He has taught at the Aristotle University of Thessaloniki and the Panteion 

University of Athens, too. He holds a PhD in Semiotics from Aristotle University of 

Thessaloniki, with research on personal names and language ideologies. His teaching and 

research span multimodality, sociosemiotics, language ideologies, and Greek language 

didactics. He has taught at undergraduate and postgraduate level, led academic initiatives, and 

published to international scientific journals. 



Adriana Biedroń 

A Review of Research on Developing Foreign Language Aptitudes in Children 

 

This presentation examines key issues surrounding the study of foreign language aptitudes in 

children, drawing on recent work in the field (Muñoz & Tragant, 2023; Muñoz & Ruiz de 

Apodaca, 2026). Foreign language aptitude is a multifaceted construct shaped by cognitive 

capacities, personality traits, motivation, prior learning experience, and environmental 

conditions. Despite this complexity, aptitude is often discussed primarily in cognitive terms, 

viewed as an upper limit on language learning potential (Doughty, 2018). Traditionally, such 

aptitude has been considered a stable, innate characteristic and therefore resistant to training. 

However, contemporary second language acquisition research has increasingly questioned the 

rigidity of language aptitudes and explored their potential malleability (Doughty, 2018; Rogers, 

et al., 2017). A central question is whether language learning itself can enhance foreign 

language aptitude. Research involving children remains limited, leaving significant gaps in our 

understanding. Importantly, children’s linguistic abilities must be investigated using different 

methodological approaches than those applied to adults, given substantial cognitive differences 

between these groups. One key distinction concerns explicit and implicit learning aptitudes: 

Explicit learning aptitude is a strong predictor of adult outcomes but does not play the same 

role in younger learners, whereas implicit aptitude supports language learning across ages 

(DeKeyser, 2019; Granena, 2015). Developmental change also plays an essential role, as 

aptitude in childhood is not static but evolves alongside cognitive growth (Suárez & Muñoz, 

2011). Additionally, early bilingualism has been shown to promote broader cognitive 

development, with benefits extending into later life. This presentation will address major 

themes related to language aptitude in children, including definitions of aptitude, its 

developmental trajectories, the influence of critical periods, connections between bilingualism 

and cognitive skills and the trainability of aptitude components. Gaps in current knowledge and 

directions for future research will be outlined. 

 

Bionote 

Adriana Biedroń is a Full Professor, a linguist at the English Philology Department, 

Pomeranian University in Słupsk, Poland. She specializes in applied linguistics, with a focus 

on individual differences in second language acquisition, including language aptitude, working 

memory, and personality. Her research also explores multilingualism and gifted language 



learners. She has participated in numerous international research projects and collaborations, 

including initiatives in China and Chile. Professor Biedroń has extensive teaching experience 

in linguistics and SLA and is an active contributor to international conferences and high-impact 

publications in the field of language learning and cognition. 

 

Johanna Buitrago Peña & Melinda Dooly 

Tiny movements, big adventures: The use of Google Cardboard in early 

language classrooms 

 

A small turn of the head, a moment of curiosity, and suddenly, the classroom expands beyond 

its walls. In this presentation, we show how low-immersive technology can transform language 

learning through the use of Low-cost Virtual Reality (VR) Google Cardboard devices. The 

activity, carried out in extracurricular summer courses, 'invited' young learners (aged 3 to 10) 

to 'go on a safari', through carefully guided VR interaction as a means to support English as a 

Foreign Language (EFL) input and production. We first outline the pedagogical design and 

implementation, highlighting the scaffolded introduction of the headset, safety issues and 

language support. Particular attention is given to teacher scaffolding strategies that supported 

both content exploration (animals, habitats, movement) and language development (vocabulary 

expansion, sentence building, repetition, questioning, and descriptive talk). Next, drawing on 

classroom interaction data, we demonstrate how the immersive experience sparked purposeful 

communication in the target language through teacher prompted noticing, modeled target 

structures, and recycled key vocabulary. Through embodied learning supported through VR, 

children’s physical movements (turning, looking, pointing) became triggers for guided 

verbalization. Language emerged through joint attention, structured repetition, and affective 

engagement, resulting in sustained participation and increasingly complex output across age 

groups. In this talk we show how structured teacher mediation transformed the immersive 

experience into a calm, secure, and highly productive environment for both content learning 

and language use and provide key take-aways for pedagogically-sound use of low-cost 

immersive reality in early childhood and primary classrooms.  

 

Bionotes 

Johanna Buitrago Peña is coordinator of the programme 'Kids&Babies' in the international 

English language teaching network 'Kids&Us', which utilizes a unique, natural, and immersive 



methodology. She is also associate professor for the Department of Language and Literature 

Education and Social Science Education at the Universitat Autònoma de Barcelona. She has 

carried out research on the use of technology in language teaching and learning and has worked 

as the research assistant to the Research Group for Education, Interaction and Plurilingualism 

(GREIP). 

Dr. Melinda Dooly is a Serra Húnter Full Professor in the Department of Language and 

Literature Education and Social Science Education at the Universitat Autònoma de Barcelona. 

Her research principally focuses on technology enhanced project-based language learning, 

intercultural communication, and the development of 21st century competences in teacher 

education. Dr. Dooly is a member of the Research Group for Education, Interaction and 

Plurilingualism (GREIP), where she served as Principal Investigator from 2014-2025. In 

recognition of her research trajectory, she has recently been awarded a five-year ICREA 

Acadèmia of Excellence fellowship by AGAUR (2025 2030). 

 

Beatriz Cortina-Pérez 

Quality multilingual education in early childhood education: What quality 

criteria should be followed? 

 

This study addresses the persistent gap between policy guidelines and classroom reality in the 

field of multilingual early childhood education. The central objective was to design and validate 

a framework of quality criteria that would enable the scientifically rigorous definition of what 

constitutes pedagogical excellence in early years settings in a multilingual context. To this end, 

a modified Delphi method was implemented within a sequential mixed methods design. In an 

initial qualitative phase, critical dimensions were generated using grounded theory based on the 

views of international experts, which were subsequently subjected to quantitative validation by 

specialists from different countries. The results, supported by a consensus of over 80% (MCC) 

among experts’ answers, consolidate a system of robust indicators. This framework is not 

limited to a theoretical description, but functions as a practical assessment tool capable of 

transforming normative aspirations into measurable quality standards. In conclusion, the 

research provides an evidence-based tool that facilitates programme monitoring and the 

improvement of teacher training. By systematising these criteria, it offers a tangible response 

to the need to professionalise multilingual education, ensuring consistent and effective 

implementation in the 0–6 age group. 



 

Bionote 

Dr. Beatriz Cortina-Pérez is an Associate Professor in the Department of Language and 

Literature Education at the University of Granada, teaching on the Pre-primary and Primary 

Education degree programmes and on several postgraduate programmes. She has numerous 

publications, many of them indexed in JCR journals, and collaborates with national and 

international journals on their editorial boards. Her field of study focuses on foreign language 

education in the early years, specifically CLIL (Content and Language Integrated Learning), 

teaching English in preschool, and research and innovation in language teaching. She has 

recently published the Springer International Handbook of CLIL in Pre-primary Education. She 

is currently the PI of the R+D+i LEyLA project "Design of a teaching profile for Early 

Childhood Education from a plurilingual approach: learning foreign and additional languages" 

funded by the Spanish Ministry of Science and Innovation.  

 

Mateja Dagarin Fojkar, Tina Rozmanič, Katarzyna Brzosko-Barratt, Yvette 

Coyle & Paulina Marchlik 

Preparing Pre-Service Primary Language Teachers for Virtual Exchange with 

Young Learners in European Contexts 

 

Virtual exchange (VE) refers to online collaboration between geographically distant learners 

who engage in intercultural dialogue and collaborative learning tasks. Although VE has been 

shown to foster pedagogical and intercultural awareness among students and teachers 

(O’Dowd, 2021), pre-service teachers often report insufficient preparation for implementing 

VE projects in primary classrooms (Dagarin Fojkar et al., 2026), highlighting the lack of 

structured professional development as a significant barrier to effective integration in schools 

(Dooly & Vinagre, 2022; Hagley & Green, 2022). This paper reports on a transnational project 

involving Germany, Poland, Slovenia, and Spain, in which 39 pre-service primary language 

teachers participated in a teacher education course on VE and a blended intensive programme 

(BIP). Through the course, participants first learnt about VE integration at the primary level 

and then collaboratively designed VE lessons during the BIP, which they subsequently 

implemented in schools. Data were collected through pre- and post-module surveys within the 

teacher education course, mixed-method feedback gathered after the BIP, and interviews with 

students following the implementation of the VE projects in primary schools. Results indicate 



that participants gained practical experience in designing and implementing VE activities, 

developed skills for effective collaboration with peers from diverse cultural and educational 

backgrounds, and demonstrated increased willingness to conduct such lessons in their future 

professions. The findings also highlight the complexity of preparing pre-service teachers to 

implement VE projects with young learners and emphasise the crucial role of teacher education 

programmes in supporting the integration of virtual exchange into classroom practice.  

 

References 
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Bionotes 

Katarzyna Brzosko-Barratt is an assistant Professor at the Faculty of Education at the 

University of Warsaw. Her research interests include language teacher education, content and 

language integration, literacy development and internationalisation of teacher education. She 

coordinates and teaches in the International MA Programme focusing on teaching English to 

young learners, which specializes in preparing teachers for language and content integration at 

primary levels. She has led several transnational projects including Developing FL Literacy in 

CLIL Contexts (Lit4CLIL) project. Most recently she is a national coordinator for Erasmus + 

Project entitled INVITED. k.brzosko barratt@uw.edu.pl. 

Yvette Coyle is a Professor in the Faculty of Education at the University of Murcia. Her 

research interests include teaching and learning EFL with young school-aged learners, written 

corrective feedback, genre pedagogy and digital multimodal composing. She has published 

https://doi.org/10.1017/S0261444821000069
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extensively in international journals and published volumes and is the author of two books on 

task-based language teaching in primary EFL. ycoyle@um.es. 

Mateja Dagarin Fojkar is an associate professor at the Faculty of Education, University of 

Ljubljana, Slovenia, and holds a PhD in teaching English to young learners. Her main research 

areas include professional development of primary language teachers and the development of 

communication, intercultural and literacy skills in primary FL learners. She has published 

articles, textbooks, and resource books on teaching foreign languages to children and has been 

the national coordinator of the projects LIT4CLIL (Developing FL Literacy in CLIL Contexts) 

and INVITED (Integrating Primary and Pre-school Virtual Exchange Projects into Language 

Teacher Education). mateja.dagarin@pef.uni-lj.si. 

Paulina Marchlik is an assistant professor at the Faculty of Education, University of Warsaw. 

Her research interests include teaching English to young learners, language teacher education, 

and digital technologies in foreign language teaching. She has recently been involved in 

Erasmus+ projects INVITED (Integrating Primary and Pre-school Virtual Exchange Projects 

into Language Teacher Education) and Stories4All (Developing Innovative Pedagogies and 

Tools to enable the Establishment and Sustenance of Communities of Educators Promoting 

Empathy and Social Inclusion via Digital Stories for All). p.marchlik@uw.edu.pl. 

Tina Rozmanič is a teaching assistant of FL teaching methodology at the Faculty of Education, 

University of Ljubljana. She holds a PhD in plurilingualism in Slovenian primary schools. She 

was a coordinator in a national project Languages Matter, a project on developing 

plurilingualism in school context, and was involved in an international project LIT4CLIL, 

focusing on developing FL literacy. She is currently involved in a national project 

MYLANGTH, on developing linguistically sensitive teaching at all educational levels, and in 

an international project INVITED, focusing on virtual exchange. Her main research interests 

include teacher training, and plurilingualism in primary schools. tina.rozmanic@pef.uni-lj.si. 

 

Marie-Ange Dat 

How is foreign language (L2) instruction organized in French elementary 

schools and for which results in terms of spontaneous oral production? 

 

More than twenty years after the widespread introduction of foreign language instruction in 

elementary schools in France, pupils still face numerous challenges (Dat, 2025). The Consensus 

mailto:ycoyle@um.es
mailto:mateja.dagarin@pef.uni-lj.si
mailto:p.marchlik@uw.edu.pl
mailto:tina.rozmanic@pef.uni-lj.si


Conference of the National Council for the Evaluation of the School System (Cnesco, Mons & 

al., 2019) shows that by the end of elementary school, only one in two students (54.4%) has 

mastered the syntax of questions and simple sentences in English oral communication 

(Manoïlov, 2019, p. 4). Our study aims to present in greater detail the organization of this 

learning (main objectives, age of language acquisition onset, teaching organization, main 

approaches, and proposed activities), and to compare it with the results we obtained by more 

precisely measuring the level of spontaneous oral production of 60 pupils at the end of 

elementary school (10- to 11-year-olds) who began learning English at age 6. We measured 

these learners’ comprehension and production during oral interactions in L2 using the OPI (Oral 

Proficiency Interview, Macfarlane & Montsion, 2016) and the accompanying rating scale. This 

highly reliable instrument, according to Surface and Dierdorff (2004), employs a standardized 

elicitation procedure and takes the form of conversations that assess the ability to interact orally 

in real-life situations. We will see that by the end of elementary school, these pupils are all at a 

complete beginner level regardless of their backgrounds, academic profiles, and interest in 

foreign languages. We will provide our analysis of these disappointing results and suggest some 

avenues for improvement.  
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Magdalena Dybiżbańska-Klinkosz 

Virtual Exchange in preschool: opportunity for a real life communication in 

foreign (English) language learning in preschool education 

 

This contribution explores the implementation of virtual exchange in early English language 

education, focusing on preschool learners aged four to five. Positioned within the field of early 

language learning and multilingual education, the study examines how digitally mediated 

interaction can create opportunities for authentic communication and support the development 

of global citizenship competencies from an early age. The project is conducted within Erasmus+ 

collaboration with a partner institution in the Netherlands (Ede Schoolvereniging) and the 

Expertisecentrum EarlyBird. It involves regular online meetings between children, embedded 

in four thematic units co-designed by teachers, each addressing key aspects of global 

citizenship, such as cultural awareness, openness, and respect for diversity. The virtual 

exchange provides a meaningful and developmentally appropriate context for language use, 

enabling children to engage in authentic interaction with peers from another cultural setting. In 

this way, English is experienced as a functional means of communication rather than solely as 

a subject of instruction. The study adopts a qualitative research design based on structured 

observations conducted in both Poland and the Netherlands at three stages of the project: the 

beginning, middle, and end. The analysis focuses on children’s communicative behaviour, 

engagement, and emerging intercultural dispositions. The findings aim to contribute to current 

discussions within early language learning and multilingual education by highlighting the 



potential of virtual exchange as an innovative pedagogical approach that integrates language 

development with intercultural learning in early childhood contexts. 
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Bisiri Effrosyni & Peggy Manoli 

Navigating Plurilingualism and Multiliteracies in the Greek Early Childhood 

Education and Care: Insights from Teachers 

 

Early childhood education and care (ECEC) is increasingly impacted by linguistic and cultural 

diversity. The growing presence of plurilingual children in ECEC classrooms has transformed 

teaching practices, requiring educators to adopt inclusive and developmentally appropriate 

approaches, such as translanguaging -the dynamic use of multiple languages- and 

multiliteracies that emphasize plurilingualism and multimodality. Despite policy initiatives 

promoting these approaches, challenges persist regarding teachers’ preparedness and 

confidence. Understanding teachers’ perspectives is essential for enhancing educational 

practice and student performance. In this context, the study explored 15 ECEC teachers’ views, 

practices, and needs regarding multiliteracies, plurilingualism, and the introduction of English 

in ECEC in Greece. Qualitative data were collected through semi-structured interviews and 

analyzed using the thematic analysis method. Findings revealed that teachers demonstrated 

heterogeneous attitudes toward plurilingualism and the early introduction of English in ECEC. 

Although it was found that play-based and multimodal pedagogies were widely applied, the 

systematic implementation of multiliteracies and translanguaging remained limited. It seemed 

that insufficient training affected teachers’ confidence and their practices, highlighting the need 



for targeted professional development and institutional support to help early educators address 

increasing linguistic diversity.  

The research work was supported by the Hellenic Foundation for Research and Innovation 

(HFRI) under the 4th Call for HFRI PhD Fellowships (Fellowship Number: 11154). 
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Journal of Bilingual Education and Bilingualism). Her area of research is plurilingualism, 

sociolinguistics, and (early) language teaching. 

 

Anna Katrin Eiriksdottir & Kristin Jonsdottir 

Multilingual student’s participation and agency in home-school collaboration 

 

Multilingual children in immigrant families may face expectations that differ from their 

monolingual peers. They sometimes assume roles or responsibilities not typically expected of 

children whose parents are fluent in the majority language. From an early age, some children 

may participate in family life and community interactions in ways that diverge from those of 

their peers. Parent-teacher conferences illustrate this dynamic. While students are generally 



passive participants, some multilingual children may take active roles by translating, mediating 

communication and assuming responsibility for homework or broader educational decisions 

(Munthe & Westergård, 2023). In Iceland the proportion of multilingual students in compulsory 

schools has more than doubled in the last decade, from 7.6% in 2014 to 16.2% in 2024 

(Statistics Iceland, 2024). Inclusion, equity, equality and social justice are fundamental 

principles in the Icelandic School system, similar to other Nordic Countries (Mikander et al., 

2018). Collaboration with parents is primarily the responsibility of supervisory teachers, with 

students occupying a limited role (Compulsory School Act, no. 91/2008). Findings from the 

qualitative multiple case study research project, Language policies and practices of diverse 

immigrant families in Iceland and their implications for education (LPP), highlight instances in 

which multilingual children exert influence over their education. Examples include translating 

and actively participating in home-school collaboration, from the early years of schooling. Such 

involvement affords students agency but also places responsibilities on them. 
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Dorota Gaskins 

Generating a metaphorical mindset in four-year-olds 

 

Metaphors are key to children’s ability to engage with abstract topics in the curriculum(Peng et 

al., 2020), which is varied already at the start of primary schooling (e.g., Pouscoulous & 

Tomasello, 2019). To gauge the need for, and the effectiveness of, a potential intervention 



programme, we tested children’s comprehension of relational metaphors in which a concrete 

notion facilitates the understanding of an abstract notion (e.g. Clouds are sponges). We asked 

(a) whether four-year-olds perform above chance on metaphor comprehension, (b) what factors 

impact their early metaphor abilities, and (c) whether and how four-year-olds can be taught to 

reason about metaphors. So far, we have tested 62 children’s vocabulary size, verbal analogy, 

and novel metaphor comprehension; we have also involved children in two types of intervention 

(active, passive). Our preliminary results show that (a) four-year olds do not perform above 

chance in novel metaphor comprehension tasks, and that (b) children’s growing lexicon size 

has a negative effect on their metaphor comprehension abilities both before and after the 

intervention while their skills of analogy have a positive effect on their metaphor 

comprehension only after the intervention. Last, (c) the improvement in children’s metaphor 

comprehension after the intervention is borderline significant but there is no effect of 

intervention type (i.e., active, passive) and no interaction between timepoint and intervention. 

We expect the final results from 102 children to be ready by the end of February.  
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Sophia Goria 

Designing for Multilingual Classrooms: Early Childhood Student Teachers’ 

Interdisciplinary Scenarios during Practicum 

 

Linguistic diversity is becoming an increasingly prominent feature in contemporary early 

childhood settings, raising important questions about how future teachers are prepared to 

address multilingual realities in their pedagogy. While multilingual education in early years is 

often linked to children's language development, it also encompasses broader objectives related 

to participation, identity, inclusion, and intercultural understanding. In this context, teacher 

education serves as a vital space for examining how student teachers perceive multilingualism 

and how these perceptions translate into classroom practices. This study investigates how early 

childhood student teachers conceptualize multilingualism and how these conceptualizations are 



reflected in the interdisciplinary scenarios they design during their teaching practicum. The data 

used consist of eleven scenarios developed for preschool classrooms. A qualitative thematic 

analysis was conducted to explore how multilingualism is represented in these pedagogical 

designs and to identify the practices proposed to support children’s multilingual development 

across linguistic, cognitive, and sociocultural dimensions. The findings indicate that student 

teachers tend to frame multilingualism primarily in terms of diversity, inclusion, and 

intercultural awareness. While language-related activities were common, they predominantly 

focused on vocabulary enrichment and oral communication in the classroom’s dominant 

language. Explicit multilingual pedagogical practices, such as translanguaging or incorporating 

children’s home languages, were largely absent. At the same time, the scenarios exhibited 

strong interdisciplinary and experiential orientations, integrating storytelling, music, art, play, 

and discussion in ways that can indirectly promote sensitivity to linguistic and cultural diversity. 

This study contributes to current discussions on teacher education for multilingualism by 

highlighting both the opportunities and the shortcomings of current preparations for 

multilingual early childhood classrooms. 
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Tomoko Hashimoto 

Becoming an English-Teaching Early Childhood Education and Care 

Teacher: A Motivational Perspective on Early Career Educators 

 

This study examines the motivations of early-career early childhood education and care (ECEC) 

teachers who choose to teach English to young learners, drawing on theoretical perspectives 

from L2 motivation research. In Japan, English activities are widely implemented in early 



childhood settings. However, they are frequently delivered by external instructors rather than 

classroom teachers. A survey by the Benesse Educational Research and Development Institute 

(2018) indicates that although over half of private kindergartens offer English from age three, 

approximately 89% rely on visiting lecturers. This highlights a gap between provision and 

teacher engagement. To explore the motivations of teachers who actively teach English, this 

study adopts a qualitative approach informed by the L2 Motivational Self System (Dörnyei, 

2005) and sociocultural perspectives on language learning. Semi-structured interviews were 

conducted with two early-career ECEC teachers (2–3 years of experience). Analysis revealed 

that participants’ motivations were shaped by vivid Ideal L2 Selves, grounded in positive and 

playful early encounters with English as children, as well as by meaningful intercultural 

experiences during adolescence. These experiences appeared to foster both self-efficacy and a 

sense of professional identity as English-using educators. The findings suggest that motivation 

to teach English in ECEC contexts is not solely developed during teacher education, but 

emerges through a trajectory of socially mediated experiences across the lifespan. Implications 

are discussed for designing environments that nurture both language learning and motivation 

through positive, play oriented engagement with English from childhood. (References) Benesse 

Educational Research and Development Institute. (2018). The 3rd basic survey on early 

childhood education and care in Japan. https://berd.benesse.jp/ Dörnyei, Z. (2005). The 

psychology of the language learner: Individual differences in second language acquisition. 

Lawrence Erlbaum. 
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Tomoko Hashimoto 



Playful Learning through English Kamishibai: Pre-Service Teachers’ 

Perceptions in Early Childhood and Primary Education 

 

This study examines pre-service early childhood and primary school teachers’ perceptions of 

English kamishibai as a pedagogical tool for implementing playful learning in classrooms. 

Kamishibai, a traditional Japanese paper theatre (kami=paper, shibai=theatre), uses illustrated 

boards with images on one side and text on the other, displayed in a small wooden proscenium 

(McGowan, 2010). Many kamishibai stories convey moral lessons, creating opportunities for 

playful learning, an approach that integrates learner autonomy with clear, structured goals (Zosh 

et al., 2022) and facilitates knowledge acquisition. Despite this potential, kamishibai is not 

widely used as a playful learning tool to support both moral development and additional 

language learning, such as English, in Japan. This study reports on a questionnaire administered 

to pre-service teachers (N=71) exploring their perceptions of kamishibai as a pedagogical tool, 

their confidence in reading English kamishibai, and its potential to promote intercultural 

understanding. Analysis of quantitative (5-point Likert scale. 1=strongly disagree~5=strongly 

agree) and qualitative data indicated that pre-service teachers generally viewed English 

kamishibai as an effective pedagogical tool (M=3.55, SD=1.09) with potential to enhance 

intercultural competence (M=3.61, SD=1.09). However, their confidence in reading English 

kamishibai to children was low (M=1.82, SD=1.02), largely due to limited perceived English 

proficiency. These findings suggest the need to strengthen pre-service teachers’ English skills 

to support confident and effective use of kamishibai in playful learning contexts and to foster 

intercultural understanding. (References) McGowan, T. M. (2010). The kamishibai classroom: 

Engaging multiple literacies through the art of "paper theater." Libraries Unlimited. Zosh, J. 

M., Gaudreau, C., Golinkoff, R. M., & Hirsh-Pasek, K. (2022). The power of playful learning 

in the early childhood setting. Young Children, 77(2), 6–13. 

https://www.naeyc.org/resources/pubs/yc/summer2022/power playful-learning.  
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Bettina Hermoso-Gomez & Sofia Martinho 

Civic Engagement to Promote Multilingualism in Early Years 

 

This paper presents a civic engagement project called Leeds City of Languages that was 

developed and delivered as a festival aimed at promoting multilingualism, language learning 

and heritage languages among early years children. Designed for children under the age of 

eight, the festival brought together educators, families, and community stakeholders to create 

an inclusive and engaging environment in which linguistic diversity could be celebrated and 

promoted from an early age. The programme featured a wide range of age-appropriate activities, 

including language taster sessions, primary school interventions, and interactive story-time 

readings. These activities were designed to foster curiosity, build positive attitudes towards 

multilingualism, and support early exposure to a variety of languages, including heritage 

languages often underrepresented in formal education. Particular emphasis was placed on play-

based and participatory approaches, ensuring accessibility and enjoyment for young learners. 

Drawing on observations, participant feedback, and practitioner reflections, this presentation 

will explore the impact of the festival on children’s engagement with languages, as well as on 

parental awareness and community involvement. It will also consider the practical and 

pedagogical challenges of organising large-scale outreach initiatives for early years audiences. 

The paper argues that festivals of this kind can foster a deeper appreciation for diverse cultures 

and perspectives while playing a vital role in supporting early language development, 

strengthening community ties, and promoting inclusive educational practices that recognise and 

value linguistic diversity from the outset. 
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contexts, including secondary schools, the Instituto Cervantes and several UK universities. She 
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also serves as Director of the Camões Centre for Portuguese Language. Her work focuses on 

language pedagogy, digital literacies and internationalisation in higher education. A passionate 
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Marta Janachowska-Budych 

Voices of Multilingual Childhood: Literary Testimonies and Their Role in 

Teacher Education 

 

This paper explores the role of literary texts in the education of foreign language teachers as 

facilitators of multilingual development. It focuses on two contemporary novels (in German – 

the translations will be provided) in which the emergence and evolution of childhood 

multilingualism constitute one of the central thematic concerns. These works are examined as 

artistic representations, but also as valuable narrative testimonies that illuminate the 

complexities of acquiring and maintaining multiple languages, often under conditions of social 

and emotional isolation. By foregrounding the lived experiences of multilingual children, the 

texts challenge widespread myths that frame multilingualism as either cognitively burdensome 

or uniformly advantageous. Instead, they present it as deeply contingent on context, recognition, 

and support. Furthermore, the novels critically expose the power relations embedded in 

language hierarchies, highlighting how certain languages are privileged over others within 

educational systems and public discourse. This perspective underscores the pivotal role of 

teachers and institutions, which can either foster multilingual competence or contribute to its 

marginalization. The literary narratives thus serve as pedagogical tools that sensitize future 



educators to the ethical and practical dimensions of supporting multilingual learners. The paper 

argues that integrating such literary texts into teacher education can enhance critical awareness, 

empathy, and reflective practice, equipping teachers to more effectively engage with the 

realities of multilingualism in diverse classrooms. 
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Soon Young Jang 

Pre-Service Teachers’ Agency Development for Multilingual Children and 

Families 

 

Dual Language Learners (DLLs), whose home language is other than English, make up about 

60 % of children (ages 0-8) in California, USA. However, English is predominantly used in 

most educational settings, and research reports that multilingual students are often placed in 

mainstream classrooms where teachers lack training to address their needs, and teacher 

preparation programs frequently fall short in equipping candidates with the knowledge and 

pedagogical strategies to effectively teach multilingual learners. To address this need, the 

author, a faculty member in early childhood education, launched an action research project in 

which she designed a course-embedded assignment that engages pre-service teachers in 

learning various pedagogical strategies to support DLLs, centering translanguaging, as a 

theoretical and pedagogical tool. Students are paired up to create a wide range of bilingual 

resources such as books, songs/chants, and literacy activities. Then, students share their 

bilingual resources with children and families through the university library story times. At the 

end of the semester, students write final reflections based on their learning and experience in 

this project. This paper analyzes their final reflections, which ask: 1) What was your experience 

like to create these bilingual resources (e.g., what was fun and what was challenging?); and 2) 

What have you learned from being engaged in the project? The findings will reveal the 



outcomes of this project as part of the pre-service teachers’ development of teacher agency and 

advocacy for multilingual children and families. 

 

Bionote 

Soon Young Jang is an Associate Professor in the Early Childhood Studies Department at 

California State Polytechnic University, Pomona. She obtained her Ph.D. in Language and 
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Kristin Jonsdottir & Anna Katrin Eiriksdottir 

Immigrant Parents’ Duties and Opportunities in Supporting Homework 

 

This study explores how Icelandic educational policy and legislation allocate responsibilities to 

parents of children aged 6–16 regarding homework. Specifically, it examines whether migrant 

parents are burdened with different or additional expectations compared to native parents 

concerning their children’s academic progress. Furthermore, the study identifies the necessary 

support frameworks for migrant families seeking to fulfill these educational duties. While 

homework is traditionally designed to reinforce classroom learning, a support gap often 

emerges, rooted in linguistic and cultural disparities. Applying Bronfenbrenner’s ecological 

systems theory, this study analyzes how language barriers and unfamiliarity with the specific 

nuances of the Icelandic school system result in unequal opportunities for parents to facilitate 

their children’s learning. As part of a broader mixed-method research project investigating 

homework through educational, social, and economic lenses, this study utilizes primarily 

documentary and discourse analysis. Preliminary findings suggest that Educational Policy 

2030, alongside its associated action plans and compulsory school laws, may inadvertently 

place disproportionate responsibilities on migrant parents. The analysis indicates that legislators 

and educational authorities often maintain unrealistic expectations of parental support, 

frequently overlooking the fact that the resources available within schools and local 

communities remain limited and underfunded. 
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Ioannis Karras 

Fostering Key Cultural and Intercultural Awareness Notions in Young 

EFL/EIL Learners through Fairytales 

 

In early EFL/EIL contexts, cultural and intercultural learning is less concerned with the 

transmission of factual knowledge and more with the development of attitudes such as respect, 

curiosity, empathy, and openness towards difference. This workshop demonstrates how 

fairytales can function as age-appropriate critical incidents, offering young learners safe yet 

meaningful opportunities to engage with implicit cultural norms and perspectives. Drawing on 

Liddicoat and Scarino’s (2013) intercultural language learning framework, the presentation 

illustrates how fairytales can support the recursive processes of noticing, comparing, reflecting, 

and interacting in preschool and lower primary EFL/EIL classes. Drawing on an example of a 

fairytale, the workshop demonstrates how cultural and intercultural awareness can be fostered 

through reflective interaction rather than explicit cultural instruction and thus highlights the 

overall potential of storytelling to support intercultural development from the earliest stages of 

language learning. 

 

Bionote 



Dr. Ioannis Karras is Professor of Applied Linguistics and Intercultural Communication at 

Ionian University, Greece. He holds a B.A. in English and a B.A. in Linguistics from the 

University of Calgary, Canada; an M.Ed. in TEFL from the Hellenic Open University (Greece); 

an M.Sc. in Intercultural Communication from the University of Warwick (UK); and a PhD in 

Applied Linguistics from the National and Kapodistrian University of Athens, Greece. He has 

over 25 years of teaching experience across undergraduate, master’s, and doctoral programs. 
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Sviatlana Kharkevich 

How do ECEC directors perceive staff members’ multilingual competence as 

contributing to the pedagogical work in Norwegian ECEC settings? 

 

A substantial proportion of staff and children in Norwegian ECEC speak or learn languages 

other than the majority language. Although kindergartens should promote multilingualism, the 

total language competence remains underutilized in pedagogical practice. This study set out to 

examine how ECEC directors perceive staff members’ use of languages other than Norwegian 

as a contribution to the pedagogical work. The study is based on semi-structured interviews 

with directors of six ECECs, which were analyzed using collective thematic analysis. 

Preliminary findings show that the directors highlight the complexity they face in pedagogical 

work and staff management, where the use of many languages and multilingual pedagogy is 

only one part of a general ECEC provision. Furthermore, when asked about staff’s use of other 

languages, the directors’ reflections concern not only language use but also multilingual 

pedagogic competence, multicultural competence and differences. Here, we will analyze the 

reflections with reference to relational, didactical, and structural aspects of staff members’ use 

of multilingual and multicultural competencies. The relational aspects include the sense of 

security experienced by minority children and their parents particularly during the transition 

period. However, staff members’ use of minority languages can also lead to collaboration 

difficulties within the staff group and with parents. The didactic aspects of staff’s use of other 

languages involve supporting children’s acquisition of the majority language, as well as 

enriching the language environment by exposing children to other languages and cultures. A 

relational and didactic aspect is also that knowing other languages may entail having non-



Norwegian views on children and childhood, leading to professional and sometimes personal 

disagreements. The organizational aspects concern how directors take particular supervisory, 

logistical, and time-related measures. 
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Ewa Komorowska, Monika Stąpor & Nina Gram Garmann 

Between Guidelines and Practice: Polish Immigrant Parents’ Experiences 

with Language Development Follow-Up in Norway 

 

We present a study that explores Polish immigrant parents’ experiences with follow-up 

regarding their children’s language development within Norwegian Child Health Centres 

(CHCs). In Norway, CHCs provide developmental monitoring from pregnancy through school 

age, including assessment of children’s language development and family interaction. National 

guidelines recommend that public health nurses (PHNs) observe children’s language 

development in their home languages (HLs), advise parents on the benefits of HL use, and 

employ qualified interpreters when needed. Polish immigrants constitute the largest immigrant 

group in Norway (10.8%), yet previous research indicates that they may encounter structural, 

economic, and linguistic barriers in the healthcare system, including limited access to 

interpreters and differing expectations regarding multilingual development. The aim of this 

study is to examine how Polish immigrant parents experience and evaluate the follow-up 

provided by CHCs concerning their children’s language development. The study is based on 

semi-structured individual interviews with 10 Polish parents living in Norway. Data are 

analysed using reflexive thematic analysis within a qualitative research framework. The 

analysis focuses on parents’ perceptions of how their children’s language development is 

assessed, which languages are included in the assessment, the methods used by PHNs, the type 

of advice provided regarding language use and early childhood education, as well as parents’ 

trust in this advice and their experiences with (the lack of) interpreter use. The study aims to 

contribute to a better understanding of immigrant parents’ perspectives on language 



development monitoring and to inform more culturally sensitive and linguistically appropriate 

practices in CHCs. 
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Werona Król-Gierat & Isaak M. Papadopoulos  

Pre-Service Early Childhood Teachers’ Self-Efficacy in Teaching Foreign 

Languages: A Comparative Study between Greece and Poland 

 

Teacher self-efficacy plays a crucial role in shaping pre-service teachers’ readiness to 

implement effective instructional practices, particularly in the context of early foreign language 

education. The present study examines pre-service early childhood teachers’ perceived self-

efficacy in teaching a foreign language and provides a comparative perspective between 

students from pedagogical departments in Greece and Poland. A quantitative research design 

was employed using the Refined OSTES–FL–ECEC questionnaire, which measures perceived 

teaching self-efficacy across three domains: instructional strategies, classroom management, 

and student engagement in early childhood foreign language contexts. The Greek sample 



consisted of 106 female pre-service early childhood education students, while the Polish sample 

comprised 98 students (94% female). Descriptive statistics indicated similar patterns in the self-

efficacy profiles. In both contexts, participants reported stronger confidence in motivating 

children and fostering engagement in foreign language learning, whereas instructional 

strategies, such as providing alternative explanations and adapting activities to support 

children’s comprehension, received more moderate ratings. Comparatively lower confidence 

appeared in certain aspects of classroom management, particularly in managing disruptive 

behaviour. Greek participants, however, demonstrated slightly higher overall self-efficacy, 

which may be associated with their greater exposure to bilingual learners. Approximately half 

of them reported previous experience with bilingual children through practicum placements or 

informal childcare contexts. In contrast, only one Polish student mentioned such experience. To 

sum up, both research samples demonstrated similar levels of perceived competence in 

instructional practices, indicating that methodological aspects of foreign language teaching 

remain a challenge for many pre-service teachers. The findings highlight the importance of 

practical experience, exposure to multilingual learning environments, and targeted teacher 

education in strengthening pre-service teachers’ self-efficacy for early foreign language 

teaching. 
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Judy Kupersmitt & Sharon Armon-Lotem  

Profiles of narrative discourse abilities in young Yiddish-Hebrew bilinguals 

 

Yiddish-Hebrew speaking ultra-orthodox children use Yiddish for daily communication, 

marking a boundary between their in-group identity and out-group Hebrew speakers in larger 

Israeli society. Despite the large Yiddish-speaking communities showing higher Yiddish 

maintenance, research on language development in this context is scarce. This study examines 

the narrative abilities of Yiddish-Hebrew speakers, using LITMUS-MAIN procedures 

(Gagarina et al., 2012). The first study with 10 children aged 4-6 in Yiddish showed progress 

in structure and language. Four-year olds described event sequences with tense shifts and verb 

repetition. At age six, stories included intentional actions and their related outcomes. More 

complex stories showed varied syntactic structures and specific vocabulary with motion, 

perception, and emotion verbs. Codeswitching to Hebrew was frequently observed. The second 

study with eight children aged 5;08 to 6;07 in both Yiddish and Hebrew showed similar episodic 

components in both languages, which were not affected by gender. Affective and mental states 

were more frequent among girls in the Hebrew – but not in Yiddish. Girls used more complex 

clause connectivity than boys in both languages. Lexical diversity was higher for girls in 

Hebrew and for boys in Yiddish. Both genders code-switched from Yiddish to Hebrew, but only 

boys code-switched from Hebrew to Yiddish These preliminary results reveal the expected 

gender and developmental differences in command of Yiddish and Hebrew, evident both in 

narrative complexity and directionality of CS. The analyses highlight the value of narratives in 

providing a rich source of information about the linguistic, socio-cognitive and pragmatic 

abilities of children.  
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Jesus Lasheras-Balduz 

Socioeconomic Status, L2 Motivation, and Reading Comprehension in Young 

CLIL Learners 

 

Growing evidence suggests that socioeconomic status (SES) is positively associated with L2 

motivation (Butler, 2015; Hui & Chen, 2025; Nikolov & Mihaljević Djigunović, 2011). 

Moreover, SES is a key variable in CLIL contexts, where it has been shown to influence content 

achievement (Fernández-Sanjurjo et al., 2019). However, SES has received comparatively less 

attention in relation to its effects on L2 motivational orientations and linguistic achievement, 

especially among young CLIL learners. To address this gap, this study investigates the effect of 

SES on L2 motivation, while also considering reading scores as a measure of achievement. The 

study was conducted with 294 primary school students (mean age = 10.7) enrolled in a high-

intensity CLIL programme in Spain. The students were divided into three groups: low, medium, 

and high, according to their SES levels. All students completed L2 motivation and SES 

questionnaires, and an adapted Cambridge Flyers test was used to measure reading proficiency. 

The results revealed that high-SES students reported significantly stronger L2 motivation than 

low- and medium-SES peers, who did not differ significantly from one another. Further analysis 

showed that father’s occupation was the factor that most positively predicted higher 

instrumental motivation among high-SES learners. Regarding the relationship between L2 



motivation and reading, learners’ positive perceptions of themselves as future English speakers 

predicted higher reading scores in the low-SES group, while motivation driven by external 

pressures predicted higher reading scores in the medium-SES group. By contrast, no significant 

relationship was found in the high-SES group. These findings highlight the influence of SES 

on L2 motivational processes and their connection to reading outcomes in CLIL primary 

education. 
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From policy to practice: Ecological approaches to early plurilingual education 

in Mexico 
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Early childhood education in Mexico unfolds within a complex sociolinguistic landscape of 

more than 68 Indigenous languages and the predominance of Spanish, spoken as a L1 by around 

90% of the population (Gobierno México, 2022; INALI, 2009). Recently, international and 

national efforts, such as the UN Sustainable Development Goal 4 (UN, 2015), have promoted 

linguistic and cultural inclusion and equitable quality education. Mexican education policies 

increasingly acknowledge the country’s multicultural character and the linguistic rights of 

Indigenous peoples (Constitución Política Estados Unidos Mexicanos, 2022; Ley General 

Derechos Lingüísticos Pueblos Indígenas, 2003). Recent research also highlights the 

significance of plurilingualism in early childhood education to foster cognitive growth, cultural 

identity, social justice, and sustainability (Martínez-León et al., 2024; Jaramillo-López et al., 

2025). Despite these advances, a persistent gap remains between policy discourse and 

implementation, particularly in early education, due to limited teacher preparation, inadequate 

materials, and overlapping language policies (Anzures Tapia, 2020; Cardona, 2014). From an 

ecological perspective, early childhood settings are dynamic systems where families, schools, 

communities, and policies intersect (Bronfenbrenner, 1977). Emerging pedagogical models 

such as translanguaging and dialogic teaching (Aleksić, & García, 2024; García et al., 2021; 

Gràcia et al., 2023; Moses & Torrejon Capurro, 2023) challenge monolingual ideologies that 

often marginalize Indigenous and minority languages, enabling children to mobilize their full 

linguistic repertoires while supporting young learners’ agency and complex identity formation 

from the early years. This article explores how macro, meso, and micro-level practices connect 

within Mexico’s socio-political context to advance equitable, culturally sustaining plurilingual 

education. 
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Milica Mastilo 

Becoming a Task-Based Teacher: Reflective Practice and Professional Identity 

Development in Early Foreign Language Education 

 

Task-based language teaching (TBLT) has been widely recognized in contemporary language 

pedagogy for its emphasis on authentic language use and the creation of meaningful 

communicative situations relevant to learners. In Serbian educational context, this method was 

not consistently implemented. For student teachers, who were educated predominantly in a 

more positivist tradition, adopting a task-based orientation can present additional effort in 

https://www.researchgate.net/profile/Natalia-Martinez-Leon


questioning and changing previously internalized teaching models. This autoethnographic 

study follows three student teachers during their voluntarily participation in the service-learning 

project Spanish at Alas from March to May 2026. Within this context, they taught Spanish to 

young learners in the first and third grades (aged 7 9), entering early language education 

classrooms for the first time. The study aims to explore how student teachers adapt to task-

based language teaching and how this process, mediated through reflective practice and lived 

classroom experience, contributes to the construction of their professional teacher identity. Data 

were generated through the analysis of TBLT-oriented lesson plans, collaborative group 

reflections on classroom experiences, and semi-structured group interviews. Data were 

interpreted through the construction of reflective vignettes accompanied by critical reflection 

commentaries, enabling an in-depth exploration of lived pedagogical experience and 

professional meaning-making. Methodological support included targeted workshops, 

mentoring sessions, weekly online reflective meetings with the researcher, collaborative lesson 

planning via the Trello platform, and continuous peer interaction within a WhatsApp support 

community. Preliminary findings suggest that structured reflective support and situated 

teaching experience facilitate student teachers to negotiate methodological change and 

construct a context-responsive professional identity, thereby contributing to current discussions 

on innovation in foreign language teacher education. 
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Olga Nenonen  

Navigating Third Generation Heritage Language Across Borders in Early 

Trilingual Childhood 

 

Research on heritage language (HL) transmission shows that intergenerational continuity often 

weakens and may disappear by the third generation (Pauwels, 2016; Suarez, 2007). Yet 

multilingual families can maintain an HL when early acquisition is supported by intentional and 

flexible family language policies (FLP) (Curdt Christiansen, 2018; Schwartz, 2022; Özers, 

2024). FLP also supports ethnic identity and is shaped by sociopolitical contexts: the Russian 

invasion of Ukraine has affected attitudes toward Russian language and culture, even within 

families where Russian is a home language (Protassova & Yelenevskaya, 2024). This case study 

examines the early acquisition of three languages – Russian, Finnish, and Swedish – by a young 

child in a transnational family with Finnish roots living in Sweden. Furthermore, I discuss early 

language acquisition in a trilingual child (0;5–3;0), focusing on the vulnerability of Russian as 

a third generation HL. In this context, Russian requires deliberate planning, sustained exposure, 

and coordinated family engagement to remain vital in the child’s developing repertoire. Using 

ethnographic methods – semi structured interviews, language diaries, self recordings of family 

interaction, and field notes – the study explores how ideological, management, and practice 

oriented aspects of FLP are negotiated. The active involvement of Russian speaking relatives is 

essential: the grandmother from Finland and the mother, a second generation heritage speaker, 

provide consistent interaction in Russian and consciously uphold HL use in daily routines. This 

case study demonstrates how transnational families can support a third generation HL through 

dynamic, context sensitive FLPs shaped by both family goals and wider sociopolitical realities. 
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Edith Nicolas 

Policy vision, ecological reality: Supporting first-language maintenance in 

Australian ECEC 

 

Australian early childhood policy frameworks offer a genuinely multilingual vision, positioning 

children's home languages as resources for identity, cognition, and belonging. Through analysis 

of key policy texts and a review of the research literature, this paper examines how that vision 

is taken up in everyday practice, drawing on language ecology (Kramsch & Whiteside, 2008) 

to understand early childhood settings as dynamic environments in which languages coexist 

and interact, and on actor-network theory (Fenwick & Edwards, 2010) to trace how institutions, 

policy documents, material resources, and human stakeholders together actively shape –  and 

often constrain – language maintenance outcomes. This dual lens illuminates why multilingual 

policy intentions do not automatically produce multilingual practice: limited educator 

preparation in additional language acquisition, resource environments weighted toward 

English, and divergent family orientations toward home-language maintenance interact as a 

network of forces that tend toward immersion-by-default rather than by design, with associated 

risks of bilingual attrition. The paper responds constructively by proposing context-appropriate 

strategies that support both additional language acquisition and home-language maintenance: 

play-based, language-rich environments and multimodal resources that scaffold meaning-

making in the ECEC setting, alongside intentional family-engagement programmes that extend 

rich language experience into the home. The underlying principle is that language-rich, play-

based practices apply across contexts and languages. Implications are drawn for mobilising the 

EYLF and VEYLDF as active participants in language ecologies – so that, together with pre- 

and in-service teacher education, resourcing decisions, quality assessment frameworks, and the 

engagement of families and communities, their multilingual commitments are more effectively 

enacted into everyday practice. 
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Paulina Ogórek 

Supporting early language and pre-writing skills in the age of AI: A 

framework for responsible classroom practice 

 

Large language models (LLMs), such as ChatGPT and QuillBot, are becoming more accessible, 

reshaping contemporary educational practices not only among older students, but among 

preschool children as well. Although preschool learners do not necessarily engage directly with 

such complex tools, the use of artificial intelligence (AI) based tools among educators is 

increasing, influencing how early language development and pre-writing skills are developed 

and supported. This shift, however, raises serious questions related to pedagogical and ethical 

dilemmas, including creativity, authenticity, and the importance of human interaction in such a 

delicate learning environment. This presentation examines the use of AI-based tools and their 

implications in preschool educational settings, and proposes a framework that can be utilised to 

ensure their responsible use while respecting developmental needs. It focuses on early language 

development, incorporating oral communication, storytelling, and vocabulary acquisition. Key 

elements of the framework include the promotion of transparency in educators’ use of AI-based 

tools, the critical evaluation of AI-generated materials, and the encouragement to design 

activities that prioritize children’s creativity, imagination, and active participation. Drawing on 

recent research (e.g., Selwyn, 2019; Floridi & Chiriatti, 2020; Jarrah & Wardat, 2023), this 

presentation offers practical guidance on incorporating AI in ways that support, rather than 

replace, human interaction and pedagogical practice. 
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Alexander Okondugba 

Indigenous Play and Multilingual Development in Early Childhood: Evidence 

from a Quasi-Experimental Study in Nigeria 

 

The growing linguistic diversity of early childhood classrooms has intensified global interest in 

multilingual pedagogies that are inclusive and culturally responsive. However, empirical 

evidence from the Global South remains limited. This study examines the effectiveness of 

indigenous play as a pedagogical approach for enhancing multilingual development and school 

readiness in early childhood education. A quasi-experimental pretest–posttest control group 

design was employed involving 189 preschool children in selected early childhood centres in 

South-South Nigeria. The intervention, based on the Aniememuku Indigenous Play Model, 

integrated indigenous games, songs, storytelling, and dramatization in local languages within 

classroom instruction. Data were collected using the Early Childhood Development Index 

(ECDI 2030), classroom observations, and caregiver engagement reports. Analysis of 

Covariance (ANCOVA) was used to examine intervention effects. Findings revealed 

statistically significant improvements (p < .05) in children’s expressive and receptive language 

skills, classroom participation, and socio-emotional confidence among those exposed to the 

intervention compared to controls. The intervention also enhanced home–school language 

continuity and supported children’s cultural identity. The study demonstrates that indigenous 

play is culturally relevant and pedagogically effective in multilingual early childhood contexts. 

It further highlights its adaptability for inclusive education and supports integrating indigenous 

knowledge systems into curricula to promote equitable and sustainable learning outcomes.  
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Magdalena Olpińska-Szkiełko & Svitlana Romaniuk 

Drawing Multilingual Identities: Ukrainian Refugee Children in Poland 

 

This presentation discusses selected findings from the project The Multilingual World in the 

Drawings of Ukrainian War Refugee Children in Poland, conducted between 2023 and 2025. 

Following the large-scale displacement caused by the war in Ukraine in February 2022, many 

Ukrainian children enrolled in Polish schools and entered a new multilingual and socio-cultural 

environment. The study explores how these children perceive and experience this multilingual 

reality and how they position themselves within it. Particular attention is paid to the ways 

children express their identities and attitudes toward languages and cultures through nonverbal 

means, especially drawings. The analysis is based on visual materials produced by Ukrainian 

refugee children in Poland and is complemented by the children’s explanations and descriptions 

of their drawings. The qualitative analysis reveals several recurring themes illustrating both 

continuity and change in the children’s linguistic self-perception. Many drawings express a 

strong sense of belonging to Ukraine and attachment to the native linguistic and cultural 

environment. At the same time, the visual narratives demonstrate openness toward the new 

socio-cultural context of Poland. The presentation illustrates these dynamics through selected 

examples of children’s drawings that highlight positive orientations toward multilingualism and 

the ways in which young refugees integrate different linguistic and cultural experiences. The 

results suggest that visual methods offer valuable insights into children’s perspectives on 

multilingual integration and identity development in migration contexts and point to the need 

for further research on how refugee children navigate multilingual realities in educational and 

social settings. 
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bilingual programs and on language biographies of children and adults in migration contexts. 

She is the author of numerous publications on bilingualism and multilingualism (ORCID 0000-

0002-2996-3885). 

Prof. Svitlana Romaniuk is a linguist and Ukrainian studies specialist, focusing on 

sociolinguistics, including Ukrainian-Russian bilingualism. She has authored over 90 scientific 

publications, 10 textbooks for teaching Ukrainian as a foreign language, and two monographs 

(ORCID 0000-0003-0569-7663). She has led numerous projects on language, war, and 

migration, including Children’s Faces of Emigration and Get to Know Your Neighbours – Far 

and Near, supporting multilingual education and cultural integration in Polish schools. She 

organizes inter university seminars on war, propaganda, and identity, and serves as a consultant 

for the Polish Ministry of Education on Ukrainian language examinations. Her research and 

projects combine sociolinguistics, education, and cultural awareness, addressing contemporary 

challenges for Ukrainian communities in Poland and abroad. 

 

Magdalena Olpińska-Szkiełko & Gustaw Miksa 

Can AI Support Non-Native Bilingual Parenting? Designing an AI-Assisted 

Tool for Early Bilingual Development 

 

This presentation introduces the conceptual framework of a project aimed at developing an AI-

supported application designed to assist parents in raising children bilingually within the model 

of Non-Native Bilingualism. The project explores whether artificial intelligence can support 

parents in creating linguistically rich and developmentally appropriate input in a non-native 

language during early childhood. The proposed application is designed from three 

complementary perspectives: the parent perspective, the content perspective, and the AI model 

perspective. From the parent’s perspective, the tool provides guidance and linguistic support 

for everyday communication with the child in the target language. From the content perspective, 

the application organizes communicative situations and suggested interactions around typical 

daily routines and educational contexts. From the technological perspective, the AI model 

generates developmentally appropriate linguistic input adapted to the child’s age, abilities, and 

communicative context. The project is based on three foundations. First, language input is 

structured according to three developmental language levels: young baby level, older baby 



level, and toddler talk level, each characterized by specific features of caregiver speech. Second, 

the system considers the child’s abilities measured through developmental milestones in 

cognitive, linguistic, physical/motor, social, and emotional development. Third, language use 

is embedded in a contextual map of everyday routines such as morning and evening rituals, 

hygiene activities, and play. The presentation will also include initial feedback from early testers 

of the application, offering preliminary insights into the usefulness of AI-assisted support for 

non-native bilingual parenting and directions for further development of the project.  
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Magdalena Olpińska-Szkiełko works at the Faculty of Applied Linguistics, University of 

Warsaw, in the Institute of Specialized and Intercultural Communication. Her research focuses 
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policy in the family. She has conducted projects on shared reading in bilingual programs and 

on language biographies of children and adults in migration contexts. She is the author of 

numerous publications on bilingualism and multilingualism (ORCID 0000-0002-2996-3885). 

She is currently involved in the Bilingers project. Alongside her academic work, she has been 

cooperating with Yellow House Education (YHE) for the past twelve years, contributing to 

educational initiatives focused on language development and bilingualism.  

Gustaw Miksa is a graduate of the Bachelor’s program in Management and Artificial 

Intelligence at Kozminski University in Warsaw, he also completed an exchange semester at BI 

Norwegian Business School. He is currently pursuing a Master’s degree in AI & Society at PSL 

University in Paris. He has experience implementing AI solutions in research and development 

projects and is currently involved in the Bilingers project. Alongside his academic work, he has 

been working for the past three years at Yellow House Education, gaining practical experience 

at the intersection of education, technology, and innovation. 

 

Paulina Pawłowska 

Taboo language in contact: English swear words as markers of social 

meaning in emerging multilingual speakers 

 

One of the recurrent features of everyday communication among young people is the use of 

taboo language. At the same time, processes of Americanisation and the global spread of 

English continue to shape the linguistic practices of younger generations. These two phenomena 



form the basis of the present study, which focuses on English swear words occurring in Polish 

discourse as a result of borrowing and code-switching. The study draws on questionnaire data 

collected from Polish school students, who were asked to provide examples of English swear 

words familiar to them. The dataset includes both unmodified forms and adapted variants 

integrated into Polish usage. The analysis addresses patterns of use, degrees of adaptation, and 

participants’ evaluations of selected expressions. The paper explores how such items may 

function as resources for the negotiation of social meaning. Particular attention is paid to the 

ways in which speakers evaluate and draw on English-derived taboo expressions in relation to 

context, interlocutor relations, and communicative intent. Situated within a broader framework 

of multilingual exposure, the study approaches the participants as emerging multilingual 

speakers whose linguistic repertoires are shaped by contact with English across domains such 

as media and education. It is suggested that the use and evaluation of English swear words may 

offer insight into the role of socially marked language in early pragmatic development. 
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Paulina Pawłowska ia a teacher and novice researcher affiliated with the Department of 

English Philology at Pomeranian University in Słupsk, Poland. She is currently completing my 

doctoral dissertation, which explores the influence of English-derived swear words on 

contemporary Polish, with particular emphasis on their perceived offensiveness and pragmatic 

functions. Her research interests include sociolinguistics, pragmatics, language contact, and the 

perception of taboo language in multilingual contexts. 

 

Monica Perotto 

Analysis of translations from the ‘Cultural Bridge’ competition using parallel 

corpora 

 

This study examines the translation abilities of bilingual children who are native speakers of 

Russian as a heritage language. Since, in this context, Russian is the language of a migrant 

group, used primarily in spoken communication within the family environment, its limited use 

in narrow spheres often does not facilitate the full development of the language. The literature 

on this topic has expanded significantly in recent years, especially concerning heritage 

speakers’ linguistic skills. This paper analyses the relation between bilingualism and natural 

translation. More specifically the analysis focused on translations produced by bilingual 



children who participated remotely in the international competition ‘Cultural Bridge’ (hosted 

on the website https://www.papmambook.ru/) and translated literary texts by Russian authors 

such as Asya Kravchenko, Sergey Makhotin, Olga Myatots, Anastasia Orlova and Yulia 

Simbirskaya. Translations of various levels texts (Mostik, Most, Mostok, Supermost) were 

taken into account; these were produced by competition participants aged 8 to 15. The study, 

conducted using parallel corpora via the Sketch Engine programme, identified the difficulties 

faced by bilingual translators at various linguistic levels, including lexis, phraseology, word 

order and morphosyntax. It was interesting to investigate whether bilingual children are indeed 

‘natural translators’, as claimed by Harris and Sherwood (1978), and what difficulties they 

encounter when translating written texts. 
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Monica Perotto is employed at the Department of Modern Languages, Literatures, and 

Cultures, University of Bologna. Her academic discipline: SLAV-01/A Slavic Studies. She 

occupies a position of the Director of Second Cycle Degree in Language, Society and 

Communication, https://www.unibo.it/sitoweb/monica.perotto/en. Her scientific interests oscillate 

around the sociology of the Russian language with particular regard to the problems of 

bilingualism and other sociolinguistic problems such as: 1. Situation of the Russian language 

in the RF and CIS (“postsovetskoe prostranstvo”), problems of language maintenance and shift, 

language policy and planning. Problems of contemporary Russian language variation; 2. 

Situation of the Russian language in the last emigration wave in Italy and abroad. Speaking 

strategies of bilingual Russian emigrants. Dynamics of bilingualism and Russian studies about 

it; 3. Text analysis and translation. Her academic focus is on the Russian language for special 

purposes, linguistic features of economic, scientific and legal texts on a comparative basis.   

 

Małgorzata Pilecka 

Let them create, let them speak: Practical tools for storytelling in early 

education 

 

The aim of this presentation is to discuss the significant role of creative storytelling in early 

multilingual education. The psychologists of creativity claim that incorporating innovative, 

imaginative activities into a lesson, as well as ensuring relaxed atmosphere based on sense of 

humour, may successfully encourage the youngsters to speak, not only in their mother tongue, 

https://www.unibo.it/sitoweb/monica.perotto/en


but also using foreign languages (Szmidt 2005; Nęcka 2026). The experience of storytelling 

may broaden the pupils’ lexical repertoire, boost their motivation in learning English (or any 

other language), and give them insight into various linguistic worldviews (Chomsky et al. 2017; 

Bartmiński 2012). Additionally, it may also serve as a valuable method of integrating the group, 

especially in the context of increasing immigration (Papuda-Dolińska et al. 2024). Taking it all 

into account, the authors have decided to present several practical, educational tools that can be 

used in classroom, in order to encourage children to make up their own stories, e. g.: story box, 

story cubes, Kamishibai theatre, light panel, Lego blocks, puppets, and interactive picture 

books. It is crucial to spread the knowledge about these simple and accessible means among 

the early education (pre-service) teachers, so that they are able to choose the best options for 

their pupils. 

 

Bionote 

Małgorzata Pilecka holds a PhD in Social Sciences, Associate Professor at the Department of 

Early Education at Ateneum Academy in Gdańsk, Vice-Dean of the Faculty of Educational 

Studies, early childhood educator, foreign language teacher (English and German). The author 

of publications in the field of pedagogy, including two monographs: Nauczycielskie koncepcje 

dziecięcej pracy grupowej w klasach początkowych [Teachers’ Concepts of Children's Group 

Work in Early Grades] (2020) and Propagandowy obraz świata społecznego w piosenkach 

dziecięcych [The Propaganda Image of the Social World in Children's Songs] (2025). Her 

research interests focus on cultural offer for children, constructivist teaching/learning methods, 

and the role of communication in the educational process. 

 

Ekaterina Protassova 

Institutional Childhood Bilingualism in Russia 

 

Between 2008 and 2022, the University of Helsinki carried out a series of international research 

and educational projects aimed at supporting and revitalizing minority and indigenous 

languages within the preschool education system of Russia. In particular, the projects 

disseminated international experience in organizing bilingual early childhood institutions, 

including their underlying ideologies, operational models, and educational outcomes and were 

implemented in collaboration with educational and research institutions in the regions of 

Karelia, Komi, Mari El, Mordovia, and Udmurtia, and also included studies of the teaching of 



Samoyedic languages in Taimyr, Khanty and Mansi languages, as well as Turkic languages in 

Tatarstan, Chuvashia, and the Republic of Sakha (Yakutia). Additionally, the language situation 

in the Amur region and on Sakhalin was analyzed. The study also addressed early foreign 

language education. Specialists in early bilingual education were trained, and a comprehensive 

set of teaching and methodological materials for preschool instruction in regional languages 

was developed. The experience collected provides an opportunity to examine contemporary 

challenges related to the maintenance and development of home and heritage languages in 

contexts where Russian functions as the dominant language of interethnic communication. The 

study is illustrated through a range of case examples and locally developed innovations in 

pedagogical approaches and discusses the linguistic situation in the aforementioned regions, 

synthesizes methodological approaches to organizing bilingual preschool education, and 

analyzes the opportunities and limitations of institutional bilingual development during early 

childhood. The presentation concludes by outlining the overall outcomes of the project. 

 

Bionote 

Ekaterina Protassova holds a Ph.D. in Philology and Hab. in Pedagogy. She is an Associate 
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Julia Reznick & Sharon Armon-Lotem  

Acquiring Hebrew Verb Morphology in Bilingual Development: The Role of 

Regularity 

 

The regularity effect is a well-documented phenomenon in language acquisition in both 

monolingual and bilingual development. In Hebrew rich verbal system, regular and irregular 

patterns are found across roots and inflectional templates. The present study examined, for the 

first time, acquisition of Hebrew verb morphology as the societal language of Russian–Hebrew 

bilingual children, focusing on the role of regularity. A total of 180 children aged 4-8 years 

participated: 95 Russian-Hebrew bilinguals and 85 Hebrew-speaking monolinguals. Children 



completed two sentence completion tasks: a past tense task (20 items) and a future tense task 

(72 items). In the past tense task, regularity was defined in terms of root type (regular vs. 

irregular), whereas in the future tense task it was defined in terms of inflectional template type 

(regular vs. irregular). Performance was analyzed using GLMM with a binary dependent 

variable (correct/incorrect), categorical predictors of language background (monolingual vs. 

bilingual), task (past vs. future), and component type (regular vs. irregular), and the continuous 

predictor age. Regular items yielded higher success than irregular items in both tasks, and 

bilingual children showed a lower likelihood of success than monolingual children across all 

conditions. Age had a significant positive effect in most conditions, with a stronger age-related 

contribution for bilinguals. The results are discussed within dual-route accounts of 

morphological acquisition in bilingualism, emphasizing differences between processing regular 

and irregular forms of different types (root vs. inflectional template) and the role of exposure 

in acquiring the societal language. 
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Julia Reznick is a lecturer and researcher in the Department of Communication Disorders at 

Ariel University (Israel). Her research focuses on the acquisition of morphology and syntax 
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regularity in the acquisition of the nominal system of monolingual and bilingual children.  

Sharon Armon-Lotem is a full professor at the Faculty of Humanities and a member of the 

Gonda Multidisciplinary Brain Research Center, Bar-Ilan University (Israel). She is a psycho-

socio-linguist who studies typical and atypical language development in monolingual and 

multilingual children focusing on understudied populations. She was the Chair of COST Action 

IS0804 "Language Impairment in a Multilingual Society: Linguistic Patterns and the Road to 

Assessment", an international interdisciplinary network, leading the development of the 

LITMUS crosslinguistic battery (http://bi-sli.org/). 

 

Natalia Ringblom 

Morphosyntactic performance in child heritage Russian across multiple 

bilingual contexts: Evidence from a sentence repetition task 

 



The mechanisms underlying morphosyntactic development in child Heritage Language (HL) 

speakers remain a topic of debate. HL refers to a language spoken at home that is not the 

dominant societal language (SL) of the community. Divergence in HL acquisition has been 

attributed to cross-linguistic influence from the SL and diminished HL input, although evidence 

regarding the role of SL properties and input factors remains mixed. This study examines 

morphosyntactic development in HL-Russian-speaking children (aged 4–9) acquiring Russian 

alongside English (n=19), Hebrew (n=32), Cypriot Greek (n=20), Estonian (n=31), Finnish 

(n=21), and Swedish (n=20), compared to monolingual Russian-speaking controls (n=20). 

Participants completed the Russian LITMUS Sentence Repetition task (SRep-30), targeting 

diverse syntactic structures. Children’s responses were coded for correct morphosyntactic 

structures. Chronological age, age of bilingual onset, family type, and current HL exposure 

were used as indices of input variation. Results revealed variability in HL speakers’ 

performance, ranging from ceiling-level accuracy to marked morphosyntactic challenges. 

Mixed-effects modeling did not reveal a significant effect of SL properties on performance, 

although all HL groups scored lower than monolingual controls. Family type emerged as the 

strongest predictor of morphosyntactic accuracy. Certain syntactic structures posed similar 

challenges to both HL and monolingual children, highlighting universal processing complexity 

rather than characteristics specific to HL speakers. 

 

Bionote 

Dr. Natalia Ringblom is Associate Professor in the Department of Language Studies at Umeå 

University. Her research focuses on bilingualism, heritage language acquisition and 

maintenance, family language policy, and language development in transnational families. She 

is engaged in international research networks and has participated in European collaborative 

projects on multilingualism and children’s oral language development. Her work addresses the 

intersections of language, identity, social integration, and educational policy. 

 

Maria Rogahn-Beckmann 

Multilingual routines in early childhood Settings: Conditions for successful 

and inclusive collaborative material development 

 

This paper examines the conditions under which early childhood professionals can effectively 

develop multilingual learning materials. Drawing on a pilot project conducted in five early 



childhood centres in Brandenburg, it explores how university students and practitioners co-

created multilingual resources for everyday routines, such as counting rhymes, sing-alongs, 

daily check-ins during circle time and talks about peer conflicts, in a range of children’s home 

languages. The project is based on research into multilingual education and translanguaging in 

early childhood settings (Otheguy, García & Reid, 2015). It addresses studies indicating that 

experiences of discrimination related to perceived deficits in German language proficiency can 

emerge as early as preschool (Amirpur & Doğmuş, 2022; Bostancı & Wirth, 2025, Winter, 

2022). Using documented interaction sequences, group discussions and survey data, the study 

reconstructs inclusive and exclusionary practices surrounding multilingualism. A central aim is 

to identify conditions that support the development of low-threshold, context-sensitive 

materials that can be easily integrated into established routines, enable scaffolding (Vygotsky, 

1978) and encourage long-term use. The project also examines motivating factors that expand 

practitioners’ interactive repertoires by facilitating translingual, inclusive communication 

practices and support the meaningful involvement of multilingual families. Findings suggest 

that long-standing trust and continuous commitment to meeting families’ needs are essential for 

engaging families in co-creating materials. At the same time, even a small-scale intervention 

can raise awareness of the advantages of multilingualism for early childhood professionals and 

boost children’s sense of representation, inclusion and confidence in using their home 

languages. 
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Maria Rogahn-Beckmann is a researcher at the Brandenburg University of Technology 

Cottbus-Senftenberg (BTU) and also works for the "Intercultural Learning in Daycare" service 

center at LAMSA e.V. Her expertise centers on multilingualism, anti-discriminatory education, 

and diversity-sensitive environments in early childhood. She actively trains daycare 

professionals across Saxony-Anhalt and is currently completing her PhD on the role of family 

languages in early education settings. 

 

Monika Stąpor 

Home Languages at the Ideological Interface: Linking Family Language 

Policy and ECEC Practices in Norway 

 



This paper presents a synthesized analysis from an article-based PhD dissertation on home 

language maintenance and support among Polish transnational families in Norway with 

preschool-aged children. Bringing together interview data from 18 Polish mothers and 6 

pedagogical leaders in Norwegian early childhood education and care (ECEC), the paper 

examines how children’s home languages are negotiated across family and institutional 

contexts. Rather than treating family and ECEC as separate domains, the study explores how 

language ideologies, practices, and responsibilities intersect across home and kindergarten 

settings (Curdt-Christiansen, 2018; Spolsky, 2004). The analysis is grounded in a 

phenomenological approach and informed by family language policy research and scholarship 

on multilingualism in ECEC (Curdt-Christiansen, 2018; van Manen, 2014). By reading the two 

datasets together, the paper identifies shared tensions between positive attitudes toward 

multilingualism and uneven support in everyday practice. The findings show that mothers often 

position themselves as the primary guardians of Polish, while pedagogical leaders express 

varying understandings of what home language support should involve in Norwegian ECEC. 

Across both groups, responsibility for maintaining children’s home languages emerges as 

asymmetrically distributed, shaped by structural constraints, limited institutional guidance, and 

dominant assumptions about Norwegian language acquisition (Romøren et al., 2023; Spolsky, 

2004; Tkachenko et al., 2021). The paper argues that home language support should be 

understood as a relational and cross-contextual process rather than a matter of individual 

parental effort or isolated pedagogical choice. By synthesizing parental and professional 

perspectives, it offers a broader conceptual account of multilingual childhoods and highlights 

the need for more coherent and equitable approaches to home language support in Norway. 

 

Bionote 

Monika Stąpor is a PhD candidate in the Department of Early Childhood Education at Oslo 

Metropolitan University. Her research examines how children’s home languages are supported 

and implemented in early childhood education and care (ECEC), foregrounding the 

perspectives of minority parents and professionals. She is currently employed as a university 

lecturer in pedagogy at Oslo Metropolitan University and has previously worked as a 

pedagogical leader in ECECs and as a teacher of Polish language and culture across primary 

and secondary schools, universities, and heritage language schools in Norway, Poland, and 

Ukraine. She also contributes to the International Organization for Migration (IOM), the UN 

Migration Agency, where she develops educational materials supporting refugee children’s 

transition into Norwegian ECEC and schools. 



 

Kriselle Lou Suson Jónsdóttir 

Language Snapshots for Families and Preschools: Supporting multilingual 

upbringing in early childhood through collaborative consultation 

 

In small-state language contexts like Iceland, immigrant families navigate a complex language 

environment between heritage languages, societal language, and the rising prominence of 

English as a global language (Nowenstein & Sigurjónsdóttir, 2024; Ragnarsdóttir, 2026; 

Thordardottir & Viðarsson, 2025). While many parents may desire and recognize the benefits 

of multilingualism, parents often lack support to effectively navigate the competing demands 

in their children’s multilingual upbringing. This feasibility study adopts a collaborative 

consultation framework (Sheridan & Kratochwill, 2008) designed to support reflective dialogue 

among parents and preschool educators of multilingual preschoolers. The consultation is 

grounded on theories on parental self-efficacy (Bandura, 1997) and Family Language Policy 

(Curdt-Christiansen, 2018; Spolsky, 2004). The consultation introduces Language Snapshots as 

a mapping tool for parents and preschool teachers to visualize and discuss the multilingual 

child’s communicative practices across family and preschool settings and other language-

related activities. Consultation sessions focus on aligning family and preschool goals, 

discussing research on multilingual development (Montrul, 2022; Muszyńska et al., 2025; 

Schalley & Eisenchlas, 2022) and engaging with evidence-based language strategies (De 

Houwer, 2020; Grosjean, 2001; Schwartz, 2020). Data will include language snapshots, 

transcripts of reflective dialogues, and questionnaires measuring parental self-efficacy. The 

study advances consultation design and implementation considerations, arguing that mediated 

consultations offer strategic foundation for families to foster their children’s multilingual 

upbringing in early childhood.  
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Anna Szczepaniak-Kozak 

Classroom-based scaffolding for young multilingual pupils 

 

This presentation explores the pedagogical concept of scaffolding, understood as the 

improvement of learners’ intellectual capacities through temporary support provided by 

teachers or more capable peers. Rooted in dialogic interaction, scaffolding facilitates the 

mediated internalization of new content and focuses on pupils’ learning potential rather than 

solely their current performance. As Hammond and Gibbons (2005) argue, scaffolding operates 

on both micro and macro levels of teaching, shaping moment to moment classroom interaction 

as well as broader lesson structures. Renewed interest in scaffolding has emerged in educational 

contexts where young learners are not yet fluent in the language of schooling—for example, 

learners from migrant backgrounds or those whose home language differs from the school 

language. Because scaffolding creates space for dialogic learning, it enables teachers to 

strengthen the linguistic dimension of classroom activity by fostering meaningful interactions 

in which pupils verbalize, negotiate, and reflect on their learning. To participate successfully in 

such discourse rich environments, learners require support in developing a functional linguistic 

repertoire for pair and group work, questioning, debating, exploring, thinking aloud, and 

memorizing – skills that simultaneously cultivate learner agency (Bruner 1961, 1966; Escobar 

et al. 2017). This presentation is intentionally practice oriented and grounded in everyday 

classroom reality. It will showcase concrete scaffolding strategies through an analysis of a 

recorded early education lesson in which pupils collaboratively investigate the scientific 

process behind the formation of rain. By examining authentic classroom interaction, the session 

https://orcid.org/0009-0004-7484-5089


will illustrate how targeted linguistic and cognitive support can make disciplinary learning more 

accessible, especially for linguistically diverse groups of young learners. 
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Gulden Tleuberdina & Viktoriya Barybina 

Metalinguistic Awareness and Lexical Motivation in Bilingual and 

Multilingual Children: Evidence from Northern Kazakhstan 

 

Understanding how children develop the ability to perceive language as an object of analysis 

constitutes an important area of research in bilingual and multilingual language development. 

Although previous studies demonstrate that multilingual experience can influence various 

aspects of metalinguistic awareness, considerably less attention has been paid to how children 

interpret lexical motivation, that is, the relationship between the sound form and the meaning 

of a word. The analysis of children’s metalinguistic utterances provides valuable insights into 

the development of lexical knowledge and metalinguistic awareness in a multilingual 

environment. The present study examines metalinguistic awareness related to the perception 

and interpretation of lexically motivated words in the Russian language among bilingual 

(Russian-Kazakh bilinguals) and multilingual children aged 6-9 living in Northern Kazakhstan. 

The aim of the study is to identify how children explain the meanings of words and their internal 

form, as well as to analyse how multilingual experience may influence these interpretations. 

The research is based on an experimental task in which children are asked to explain the 

meanings of lexically motivated nouns with a transparent internal form. The children’s 

responses are recorded and analysed as metalinguistic reflections expressed through 

explanatory statements about the structure and meaning of the word. The study is based on the 

hypothesis that bilingual and multilingual children may demonstrate less precise but more 



diverse and creative interpretations of motivated words compared with their monolingual peers, 

reflecting more flexible and associative approaches to lexical analysis. 
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Viktoriya Barybina is an Assistant Lecturer at the Department of English Language and 

Teaching Methodology, Sh. Ualikhanov Kokshetau University, Kazakhstan. She completed her 

Master's degree in Foreign Language: Two Foreign Languages in 2025. Her master's thesis 

explored the development of figurative thinking as an important skill in English language 

learning among seventh-grade students. Her research focuses on English language teaching 

methodology, psycholinguistics, bilingualism and multilingualism, language acquisition, and 

cognitive approaches to language learning. She has published studies on figurative thinking, 

motivated lexical units, bilingual children's language development, and sociolinguistic aspects 

of bilingualism in Kazakhstan. In addition to her teaching and research, she serves as the 

Technical Secretary of the international scientific journal Advances in Multilingual and 

Multicultural Research. Email: v.barybina@shokan.edu.kz. 

 

Marina Tzakosta 

The teaching of English in dialect-speaking preschool settings 

 

The introduction of English in preschool education (2021) is an innovative reformation which 

refreshes education (Alexiou 2023) and reinforces inter-cultural education especially at the 

level of the incorporation of foreign languages-speaking children in preschool classes. 

However, there are very few studies focusing on the benefits stemming from the introduction 

of English in dialectal-speaking environments (Emilsen & Søfteland 2020) in which linguistic 

varieties other than standard Greek are the mainly spoken languages (Chatzidaki 2025, 

Chatzidaki & Tzakosta 2026). In our presentation we discuss the data which are the product of 

a questionnaire directed to 93 preschool children, boys and girls, who are enrolled in urban, 

rural and semi-rural kindergartens of Crete. The questionnaire was filled in by the researchers 

mailto:v.barybina@shokan.edu.kz


who discussed with the children. In these environments, Cretan Greek is the natural language. 

It is worth-mentioning that, despite their limited exposure to English, the children have very 

positive attitudes towards the introduction of English in preschool education. They express clear 

attitudes regarding a) why they like English more than Greek, b) why they would like to have 

‘more English’ in class, c) why they think other children also like English. More data will 

underline the value of English as a lingua franca in environments of intra-language variation 

and as a tool of intra-national inter-cultural teaching (Tzakosta 2021, 2022). 
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Jennifer Uí Dhuibhir 

Enhancing Interaction and Language Promoting Practices in Irish Medium 

Early Years Settings: Pilot-test of Online Training Module 

 

Young children in Ireland have varied opportunities to hear and use Irish, a minority language, 

within a context where English remains dominant in an increasingly multilingual society. 

Children aged 2;8–5;6 attending Irish medium immersion early learning and care settings 

(naíonraí) may grow up in Irish speaking families and progress along a continuum of bilingual 

first language acquisition, while many others acquire Irish through early second language 

acquisition. Naíonraí account for 7% of daily three-hour ECCE sessions and play a crucial role 

in sustaining heritage language transmission, particularly within Gaeltacht Irish-speaking 

communities. Educators must therefore support the diverse language development needs of 

both BFLA and ESLA children in the same setting. To strengthen interaction and language-

promoting practices, we delivered the Hanen Centre’s Teacher Talk A online, supplemented 

with training on bilingualism and minority language development. Educators from inside (n=7) 

and outside (n=5) a Gaeltacht completed three group-based online sessions and one individual 

video feedback coaching session. Pre- and post-training data were assessed using Hanen’s 

Teacher Interaction and Language Rating Scale. An adapted version of Lanza’s Bilingual 



Family Interaction Model measured educators’ strategies to elicit Irish responses from children 

and provided qualitative survey data. Results showed significant improvements in four of seven 

interaction and language promoting strategies, with Gaeltacht educators demonstrating the 

greater gains. Participants valued the training but highlighted the need for more context-specific 

materials, particularly for supporting children with language delays. While limited by a small 

sample size, findings indicate that short-term online training can positively influence practice, 

though sustained, longer-term support is required. 
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Claudia Vallejo Rubinstein, Melinda Dooly & Denise Holguín 

It's a Bug's Life: Promoting Children’s and Families’ Plurilingual Awareness 

through Art 

 

This communication presents an arts-based, family-engaged plurilingual initiative developed in 

a linguistically diverse public school in an under-resourced neighbourhood in Catalonia. 

Focused on early learners (3-5 years), the project forms part of Alphabetica (https://alphabetica-

project.eu/), a Horizon-Europe initiative that articulates plurilingual didactics and arts 

education for social inclusion and cultural awareness. Grounded in plurilingualism, creative 

inquiry in applied linguistics and place-responsive approaches, the activity engages children 

and their families in a two-phase process around multimodal representations drawing from 

participants’ multiple languages and creativity. First, families and children participate in a 

shared reading of a children’s book that explores the value of linguistic diversity and imagines 

the consequences of language loss through the story of a diverse community of insects. Dialogic 

reflection invites participants to consider their own linguistic repertoires, emotions, and 

community connections. Second, inspired by the book and Japanese artist Raku Inoue’s work, 

families and children co-construct insects (inspired by the book’s protagonists), from locally 



gathered natural materials. These artistic assemblages serve as multidimensional self-

representations of participants' plurilingual identities: fragile yet resilient, diverse yet 

interconnected. Through the carefully supported creative process of multimodal 

representations, epistemic expression becomes more equal and participatory as it makes space 

for plurilingual awareness and meaning making. Drawing on qualitative data (fieldnotes, 

recordings, visual documentation), the study examines how arts-based, family-centred practices 

foster early plurilingual awareness and reconfigure family-school relationships. Findings 

highlight the potential of collaborative, place-responsive artistic pedagogies based on local 

resources to valorise minoritized languages and position linguistic diversity as a shared 

ecological resource. 
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language education, interculturality, and social justice, with a particular focus on migration and 

superdiverse educational contexts. She is currently involved in the PLURART pilot, which 

explores arts-based and plurilingual approaches to foster young people’s agency, creative 

expression, and socio-educational inclusion. Her work also examines language education from 



decolonial perspectives and the development of critical pedagogical practices in language 

teaching and learning. 

 

Kosmas Vlachos 

Understanding and Operationalizing Digital Pedagogy in Early L2: Evidence 

from Practicing Teachers in Postgraduate TESOL Education 

 

This paper explores how practising teachers enrolled in a postgraduate TESOL programme 

understand and operationalize digital pedagogy in early L2 education. Focusing on educational 

scenarios designed for very young learners, the study examines both the pedagogical rationales 

teachers articulate for using digital games and electronic storybooks and the ways these 

rationales are translated into instructional design. The paper is based on a qualitative analysis 

of scenario-based coursework produced by in-service teachers who are extending their 

professional knowledge and expertise through postgraduate study. It investigates how 

participants conceptualize the pedagogical value of digital resources in relation to young 

learners’ language development, and how they integrate them into activities that target 

vocabulary development, grammatical structures, comprehension, interaction, and creative 

language use. The analysis suggests that participants treat digital games and electronic 

storybooks not simply as motivating classroom resources, but as pedagogically meaningful 

tools for structuring age-appropriate and engaging early L2 learning. Their rationales emphasize 

motivation, multimodal support, contextualized language learning, and active participation, 

while their scenarios also reveal an effort to connect language learning with broader cognitive, 

social, and affective dimensions of early childhood development. The paper argues that digital 

pedagogy in early L2 education is not reducible to tool use, but is better understood as a process 

of informed pedagogical decision-making. It contributes to current discussions in early 

language education and postgraduate teacher development by showing how practising teachers 

articulate and enact digital pedagogical thinking through scenario-based design. 
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Educational Personnel and thesis supervisor in the Teaching of English as an 

International/Foreign Language program at the Hellenic Open University. He also teaches in 

the TESOL postgraduate program at the American College of Greece, Deree. A Fulbright 

scholar, he participated in the SUSSI program at ITD Amherst and co-organized the alumni 

workshop. A long-time editorial board member of Research Papers in Language Teaching and 

Learning (RPLTL), he has published extensively on TESOL, digital learning, young learner 

pedagogy, and teacher education. He has coordinated European educational programs and 

regularly delivers lectures and seminars internationally. He worked as an instructor in the 

training program for Educational Consultants of the EAN program (Introduction of English in 

Greek preschools). This is the 2nd time he presents at an ELLME Conference.  

 

Angeliki Voreopoulou & Thomai Alexiou 

Making Language Learning Interactive Through AR Storytelling for Young 

EFL Learners 

 

Teaching young English language learners (6-8 years old) can prove quite challenging given 

their limited attention span and their high energy levels (Korosidou & Bratitsis, 2019). 

Educators strive to find new ways to increase learners’ motivation, while providing the language 

exposure they need for acquisition (Nugroho & Raharjo, 2025). This workshop explores the 

purposeful integration of augmented reality into storytelling activities based on an original 

storybook with a deliberately repetitive narrative structure, child-friendly heroes and an 

appealing storyline. Teacher narration is supported and enriched by AR technology, which 

transforms a simple storytelling activity into a triggered, animated and audio-rich immersive 

experience that sustains learner engagement across multiple exposures to the same language 

patterns (Mafruudloh et al., 2024; Yangin, 2023). The workshop is organised in three phases. In 

the first, participants work in small groups to experience AR storytelling firsthand. They 

sequence story cards into narrative order; they participate in the narration of the story by 

repeating key phrases and scan the illustrations to see the characters move, speak and react. In 

the second phase, participants reflect on the experience from a learner’s perspective and in the 

third phase, they examine the affordances of AR and the pedagogical design decisions through 

the lens of task-based learning, gamification, inquiry-based learning and scaffolded input. By 

the end of the workshop, participants will have gained a practical understanding of how AR can 

be introduced as a purposeful tool, rather than a novelty, in EFL storytelling contexts. They will 



also be equipped with transferable design principles for developing similar marker-based AR 

activities supported by a reference handout detailing the AR trigger map and recommended 

tools. No prior experience with augmented reality is required.  
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10 years in Greece and Britain. She currently teaches courses in methodology of language 
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Emilia Wąsikiewicz-Firlej 

Emotion and relational work in early Polish HL transmission across diverse 

migration contexts 

 

This paper investigates the emotional and relational dimensions of transmitting Polish as a 

heritage language (HL) in early childhood, drawing on interview based insights from several 

Polish migrant mothers raising children in exogamous families across diverse migration 

contexts. Anchored in a relational lens (Wilson, 2008) and informed by recent work on 

emotionality in family language policy (FLP) (Pavlenko, 2007; Sevinç & Mirvahedi, 2023), the 

study explores how mothers act as central agents who carry the emotional, linguistic, and 

relational burden of HL maintenance while navigating transnational family life. Data were 

generated through in depth, semi structured interviews and analyzed using Braun and Clarke’s 

(2022) reflexive thematic analysis. Findings resonate with research showing that Polish mothers 

frequently experience intertwined emotions of pride and fear as they attempt to transmit the HL 

and meet familial expectations, particularly within exogamous family settings (Rokita Jaśkow 

& Panek, 2025). These emotional dynamics shape mothers’ everyday negotiation of language 

practices and reflect broader evidence that discrepancies often arise between parents’ stated 

intentions and their actual language behaviors (Romanowski, 2021). Moreover, the mothers’ 

narratives illustrate how they serve as emotional and relational anchors, maintaining ties with 

extended family networks in Poland – an insight aligned with work demonstrating that parental 

values, responsibilities, and relational commitments significantly influence intergenerational 

transmission (Pułaczewska, 2019). By foregrounding the emotional labour embedded in 

mothering through language, this study enriches understandings of FLP as a deeply relational 

practice. It highlights how women disproportionately sustain linguistic continuity, affective 

bonds, and family cohesion across varied migration settings, underscoring the need to 

conceptualize HL transmission as both a linguistic practice and an emotional endeavour.  
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Weronika Magdalena Zbrzeźniak 

Teacher Reflectivity as a Prerequisite for Implementing Multilingual 

Pedagogy in Early Language Education 

 

The aim of the analysis is to demonstrate that teacher reflectivity constitutes a key prerequisite 

for implementing multilingual pedagogy in early foreign language education. The analysis 

challenges the dominant monolingual approach, which prioritises exclusive use of the target 

language and, as a result, tends to overlook learners’ diverse linguistic resources. Drawing on 

this, the study envisions the language classroom as an active environment where meaning is 

created collaboratively through the utilization of learners’ complete linguistic and 

communicative resources. The theoretical framework is based on reflective teaching practices, 

the concept of teacher subjectivity, and translanguaging, perceived not just as a teaching method 



but also as a wider perspective on language and learning. The submission takes a conceptual 

and clearly self-reflective viewpoint, based on the author’s dual professional roles as a 

university educator and a practitioner teaching English to children between the ages of 6 and 8. 

Systematic self-reflection is regarded as a valid analytical perspective for exploring the conflicts 

between institutional demands and routine classroom activities. This viewpoint emphasizes that 

enhancing teacher reflectivity allows a transition from simply conveying knowledge to 

supporting learners in creating meaning within multilingual settings. It emphasizes the 

importance of incorporating multilingual and reflective methods into teacher education while 

reevaluating traditional frameworks for early language teaching. 
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Juliana Çyfeku 

Integrating Multimodal Pedagogy and Teacher Cognition in Early Childhood 

EFL: A Workshop on the “Smart Kids” Pre A1 Coursebook 

 

This workshop presentation introduces the Smart Kids English Pre-Primer, a didactic 

coursebook for Pre-A1 learners, as a model for supporting Early Childhood EFL Acquisition in 

digitally enriched, multicultural learning environments. The session examines how carefully 

structured materials can foster young learners’ initial engagement with English while 

simultaneously addressing Language Teacher Cognition and ongoing Professional 

Development. The workshop explores how the Smart Kids coursebook aligns with Pre-A1 

descriptors through a structured, skills-based approach to Pre-A1 English Language Pedagogy. 

Special emphasis is placed on Multimodal Input, including songs, rhymes, phonics-based tasks, 

visual prompts, and hands-on activities, which support vocabulary development, phonological 

awareness, listening, and early speaking skills. These multimodal resources also foster 

cognitive and fine motor development, providing a holistic foundation for young learners. The 

session further highlights the role of digitally supported materials, such as audio and interactive 

resources, in enhancing pronunciation, listening skills, and learner motivation. The Teacher’s 

Manual is presented as a key tool bridging theory and practice, offering structured guidance 

that strengthens instructional decision-making and promotes reflective teaching. Participants 

will engage with practical examples and discuss how the coursebook’s materials can be adapted 

across diverse teaching contexts. Overall, the workshop demonstrates how integrating 

multimodal pedagogy with teacher-focused support can promote sustainable early language 

learning and reinforce teacher professionalization in applied linguistics. 
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management, and international academic collaboration. Her research interests include second 

language acquisition, early childhood English language education, teacher education and 

professional development, intercultural communication, media literacy, corpus linguistics, and 

technology-enhanced language learning. She has designed and delivered professional training 

workshops, compiled academic modules, and led curriculum innovation initiatives. She has also 

coordinated international student projects and partnerships, promoting intercultural dialogue, 

collaborative learning, debate programmes, Erasmus+ mobility, and cross-border academic 

engagement. Her scholarly contributions include numerous peer-reviewed publications, 

conference presentations, and the co-authorship of the EFL pre-primer coursebook Smart Kids. 

 

Yuki Otsuki, Mila Schwartz, Cristina Corcoll López & Ekaterina 

Protassova 

Language Education Policy in ECEC: A Comparative Discussion 

 

The workshop discusses how macro language education policies are implemented at the local 

preschool level in different geographic areas: Europe (Catalonia, Finland), the Far East (Japan), 

and the Middle East (Israel). In these contexts, guidelines highlight inclusive approaches to 

linguistic diversity in ECEC (Early Childhood Education and Care). Finland’s multilingualism 

policy promotes equitable, high-quality education and supports children from diverse linguistic 

backgrounds. With over 10% of the population speaking languages other than the national ones, 

policies emphasize participation in early childhood education, the development of 

Finnish/Swedish as L2 programs, and collaboration with families. Despite strong institutional 

support, challenges remain, including teacher shortages, unequal access, and learning gaps 

between migrant-background and native students. Catalonia, a Spanish region with two co-

official languages (Catalan and Spanish), has become increasingly multilingual. Educational 

policy promotes communicative and plurilingual competences and emphasizes inclusion. 

Although the main school language is Catalan, measures ensure the acquisition of Spanish and 

English while encouraging the visibility and use of other home languages. In Israel, language 

education policy addresses superdiversity, recognizing the country as a country of immigrants 

where many children come from diverse backgrounds. This policy highlights linguistic and 

cultural diversity as both a child’s right and a developmental resource. However, discontinuity 

remains between national ideology and micro level transmission. Japan’s early childhood 

education policy has begun to acknowledge increasing diversity associated with recent 



immigration. National guidelines emphasize inclusion and equal access to education. In 

practice, policy efforts mainly focus on supporting children’s acquisition of Japanese to 

facilitate participation in educational settings. 
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Julie Waddington, Alexandra Bos-Solé & Hadrian Lankiewicz 

Building reflective teacher identities in early childhood language education: 

Strategies to combat native speakerism (research- and pedagogy-oriented 

workshop) 

 

Native speakerism continues to shape perceptions of who is considered a ‘legitimate’ or ‘ideal’ 

language teacher, often privileging particular accents, backgrounds, and linguistic trajectories. 

In educational settings, these assumptions can subtly influence pedagogical decisions, 

professional identities, and teacher confidence. Addressing native speakerism within teacher 

education is therefore essential to foster more equitable professional identities, broaden 

understandings of expertise, and model inclusive language ideologies for young learners. This 

interactive workshop presents two complementary activities that engage both the personal and 

collective dimensions of teacher identity. At the personal level, research indicates that native 

speaker ideals can undermine teacher self-efficacy, with significant implications for wellbeing 

and retention. The first activity introduces Appreciative Inquiry as a strategic, asset-based 

approach to resisting deficit discourses and strengthening professional identity. Moving beyond 

the individual dimension, the second activity draws on principles of critical pedagogy to 

interrogate taken-for-granted practices that reproduce native speakerism. Through structured 

dialogue and collaborative reflection, participants will identify recurring patterns and explore 

how teacher education programmes can cultivate more inclusive and critically informed 

professional identities. Together, these approaches equip teacher educators with practical tools 

to support the development of reflective, resilient, and socially responsive early years language 

educators. The workshop will be of interest to teacher educators and practitioners seeking to 

foster reflective teacher identities in early childhood language education and to challenge 

pervasive forms of native speakerism in their own contexts. 

 

Bionotes 

Dr. Julie Waddington is Associate Professor (Serra Húnter) in Language and Literature 

Education at the University of Girona. Her work focuses on foreign language teaching in 

childhood education and issues related to learner and teacher identity. She is author of the book 

Questioning the native speaker construct in teacher education, (Routledge, 2025), and has 

published widely in journals such as Cambridge Journal of Education; Language, Culture and 

Curriculum; System; ELT Journal; and European Early Childhood Education Research Journal.  



Alexandra Bos-Solé is a PhD student and adjunct professor of Language and Literature 

Education in the Faculty of Education and Psychology at the University of Girona. Her research 

focus is on early childhood education and foreign languages, multilingualism, and motivation 

toward language learning. 

Hadrian Lankiewicz, D. Lit. in Applied Linguistics and PhD in American Literature, icurrently 

occupies the position of a professor and the head of the Department of Applied Linguistics and 

at the University of Gdańsk, Poland. His scientific interests oscillate between History, American 

Literature and Applied Linguistics, with the primary focus on language acquisition and the 

methodology of teaching foreign languages. In recent years, his research has been inspired by 

the application of an ecological metaphor to the study of language and its learning. Drawing on 

the concept of multi-competence and political autonomy in the process of language learning, 

he concentrated on issues of marginalization, empowerment and legitimization in the use of 

multilingual repertoirs.   
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Conference programme 

The 4th International Conference on Early Language Learning Education in Early Childhood (ELLME'26) 

Gdańsk, 8-9 September 2026 

  

Day Before/ Monday, 07.09.2026 

19:00: A pre-conference meeting with a tour in the Gdansk city centre with a kick-off party at the local pub (costs covered individually) Venue: The Neptune’s Fountain (Fontanna Neptuna in Długa Street).  

 
You will recognize the party guide easily.  He will have a card with the EllMEnet logo with him (Dr. Michał Daszkiewicz). 

 

Day One/ Tuesday, 08/09/2026 

8.30–9.30 Registration, Wydział filologiczny, ul. 80-308 Gdańsk, ul. Wita Stwosza 51, the main lobby on the ground floor  

9:30 – 10:00 Official Opening (Organizers, University of Gdańsk officials and ELLMEnet representatives) 
Venue: Sala Teatralna im. prof. Jerzego Limona 

10:00 – 10:45 Plenary Lecture 
Five Years On: How the EAN Project Reimagined Early English Education  
Prof. Thomai Alexiou 
 

10:45 – 11:15 Plenary Lecture  
Pre-primary language learning in diverse plurilingual contexts 
Prof. Joanna Rokita-Jaśkow 
 

11:15 – 11:30 Discussion Chair: Prof. Beata Karpińska-Musiał 

11:30 – 12:00 Coffee Break 

Parallel sessions  

 

Section 1 
Early bilingual language learners 

Room 270 
Chair: Thomai Alexiou 

Section 2 
Multilingual 

Multilingual repertoires among children 
Room 272 

Chair: Joanna Rokita-Jaśkow 

Section 3 
Teacher education 

Room 273 
Chair: Beatriz Cortina-Pérez 

Section 4 
Language, heritage and identity 

Room 275 
Chair: Mila Schwartz 

12:00 – 12:20 
Adriana Biedroń 
A Review of Research on Developing Foreign 
Language Aptitudes in Children 

Anna Katrin Eiriksdottir & Kristin Jonsdottir 
Multilingual student’s participation and agency in 
home-school collaboration 

Marta Janachowska-Budych 
Voices of Multilingual Childhood: Literary 
Testimonies and Their Role in Teacher Education 

Magdalena Olpińska-Szkiełko & Svitlana 
Romaniuk 
Drawing Multilingual Identities: Ukrainian Refugee 
Children in Poland 

12:20 – 12:40 
Weronika Magdalena Zbrzeźniak 
Teacher Reflectivity as a Prerequisite for 
Implementing Multilingual Pedagogy in Early 
Language Education 

Maria Rogahn-Beckmann 
Multilingual routines in early childhood Settings: 
Conditions for successful and inclusive 
collaborative material development 

Sophia Goria 
Designing for Multilingual Classrooms: Early 
Childhood Student Teachers’ Interdisciplinary 
Scenarios during Practicum 

Olga Nenonen  
Navigating Third Generation Heritage Language 
Across Borders in Early Trilingual Childhood 

12:40 – 13:00 

Paulina Ogórek 
Supporting early language and pre-writing skills in 
the age of AI: A framework for responsible 
classroom practice 

Paulina Pawłowska 
Taboo language in contact: English swear words 
as markers of social meaning in emerging 
multilingual speakers 

Mateja Dagarin Fojkar, Tina Rozmanič, 
Katarzyna Brzosko-Barratt, Yvette Coyle & 
Paulina Marchlik 
Preparing Pre-Service Primary Language 
Teachers for Virtual Exchange with Young 
Learners in European Contexts 

Emilia Wąsikiewicz-Firlej 
Emotion and relational work in early Polish HL 
transmission across diverse migration contexts 

13:00 – 13:20 

Judy Kupersmitt & Sharon Armon-Lotem 
Profiles of narrative discourse abilities in young 
Yiddish-Hebrew bilinguals 

Natalia Ringblom 
Morphosyntactic performance in child heritage 
Russian across multiple bilingual contexts: 
Evidence from a sentence repetition task 

Tomoko Hashimoto 
Becoming an English-Teaching Early Childhood 
Education and Care Teacher: A Motivational 
Perspective on Early Career Educators 

Ewa Komorowska, Monika Stąpor & Nina Gram 
Garmann 
Between Guidelines and Practice: Polish 
Immigrant Parents’ Experiences with Language 
Development Follow-Up in Norway 

13:20 – 14:10 Lunch Break 
 

Parallel sessions 

 

Section 1 
Family language policy 

Room 270 
Chair: Emilia Wąsikiewicz-Firlej 

Section 2 
Early education oriented research 

Room 272 
Chair: Marta Janachowska-Budych 

Section 3 
Teaching young learners  

Room 273 
Chair: Natalia Ringblom 

Section 4 
Bilingualism 

Room 275 
Chair: Ewa Komorowska  

14:10 – 14:30 
Monika Stąpor 
Home Languages at the Ideological Interface: 
Linking Family Language Policy and ECEC 
Practices in Norway 

Werona Król-Gierat & Isaak M. Papadopoulos 
Pre-Service Early Childhood Teachers’ Self-
Efficacy in Teaching Foreign Languages: A 
Comparative Study between Greece and Poland 

Johanna Buitrago Peña & Melinda Dooly 
Tiny movements, big adventures: The use of 
Google Cardboard in early language classrooms 

Magdalena Olpińska-Szkiełko & Gustaw Miksa 
Can AI Support Non-Native Bilingual Parenting? 
Designing an AI-Assisted Tool for Early Bilingual 
Development 

14:30 – 14:50 
Larissa Aksinovits 
Family Language Policy among Estonian Diaspora 
Families in Finland: Maintaining the Home 
Language for Future Generations 

Monica Perotto 
Analysis of translations from the ‘Cultural Bridge’ 
competition using parallel corpora 

Dorota Gaskins 
Generating a metaphorical mindset in four-year-
olds 

Julia Reznick & Sharon Armon-Lotem 
Acquiring Hebrew Verb Morphology in Bilingual 
Development: The Role of Regularity 

14:50 – 15:20 
Kriselle Lou Suson Jónsdóttir 
Language Snapshots for Families and Preschools: 
Supporting multilingual upbringing in early 
childhood through collaborative consultation 

Jesus Lasheras-Balduz 
Socioeconomic Status, L2 Motivation, and 
Reading Comprehension in Young CLIL Learners 

Tomoko Hashimoto 
Playful Learning through English Kamishibai: Pre-
Service Teachers’ Perceptions in Early Childhood 
and Primary Education 

Ekaterina Protassova 
Institutional Childhood Bilingualism in Russia 

15:20 – 15:40 
Kosmas Vlachos 
Understanding and Operationalizing Digital 
Pedagogy in Early L2: Evidence from Practising 
Teachers in Postgraduate TESOL Education 

Marie-Ange Dat 
How is foreign language (L2) instruction organized 
in French elementary schools and for which 
results in terms of spontaneous oral production? 

Magdalena Dybiżbańska-Klinkosz 
Virtual Exchange in preschool: opportunity for a 
real life communication in foreign (English) 
language learning in preschool education 

Jennifer Uí Dhuibhir 
Enhancing Interaction and Language Promoting 
Practices in Irish Medium Early Years Settings: 
Pilot-test of Online Training Module 

15:40 – 16:10 Coffee break 
 

20:00 Conference Dinner (the place will be communicated later) 
 



 

 

“The conference is ending, but our collective work is just getting started.” 

Day Two/ Wednesday/ 09/09/2026 

8.30–9.00 Registration, Wydział filologiczny, ul. 80-308 Gdańsk, ul. Wita Stwosza 51, lobby 

9:00 – 9:15 WELCOME DAY 2 & ANNOUNCEMENTS, Vanue: Sala Teatralna im. prof. Jerzego Limona 

9:30 – 10:15 Plenary Lecture Mila Children as Agents in Multilingual Classrooms: Rethinking Learning, Participation, and Belonging 
Prof. Mila Schwartz 

10:15 – 10:30 Discussion Chair: prof. Emila Wąsikiewicz-Firlej 

10:30 – 11:00 Coffee Break 
 

Parallel sessions  

 

Section 1 
Multilingual education   

Room 270 
Chair: Dorota Gaskins 

Section 2 
Language awareness and teacher agency 

Room 272 
Chair: Magdalena Olpińska-Szkiełko 

Section 3 
Education policies  

Room 273 
Chair: Werona Król-Gierat 

Section 4 
Storytelling in early education 

Room 275 
Chair: Dorota Werbińska  

11:00 – 11:20 
Bisiri Effrosyni & Peggy Manoli  
Navigating Plurilingualism and Multiliteracies in 
the Greek Early Childhood Education and Care: 
Insights from Teachers 

Gulden Tleuberdina & Viktoriya Barybina  
Metalinguistic Awareness and Lexical Motivation 
in Bilingual and Multilingual Children: Evidence 
from Northern Kazakhstan 

Edith Nicolas 
Policy vision, ecological reality: Supporting first-
language maintenance in Australian ECEC 

Małgorzata Pilecka 
Let them create, let them speak: Practical tools for 
storytelling in early education 

11:20 – 11:40 
Natalia Martínez-León & María Teresa Zarza 
Díaz 
From policy to practice: Ecological approaches to 
early plurilingual education in Mexico 

Claudia Vallejo Rubinstein, Melinda Dooly & 
Denise Holguín 
It's a Bug's Life: Promoting Children’s and 
Families’ Plurilingual Awareness through Art 

Bettina Hermoso-Gomez & Sofia Martinho 
Civic Engagement to promote multilingualism in 
Early Years.  

Angeliki Voreopoulou & Thomai Alexiou 
Making Language Learning Interactive Through 
AR Storytelling for Young EFL Learners  

11:40 – 12:00 
Alexander Okondugba 
Indigenous Play and Multilingual Development in 
Early Childhood: Evidence from a Quasi-
Experimental Study in Nigeria 

Soon Young Jang 
Pre-Service Teachers’ Agency Development for 
Multilingual Children and Families 

Sviatlana Kharkevich  
How do ECEC directors perceive staff members’ 
multilingual competence as contributing to the 
pedagogical work in Norwegian ECEC settings? 

Ioannis Karras 
Fostering Key Cultural and Intercultural 
Awareness Notions in Young EFL/EIL Learners 
through Fairytales. 

12:00 – 12:20 
Marina Tzakosta 
The teaching of English in dialect-speaking 
preschool settings 

Milica Mastilo 
Becoming a Task-Based Teacher: Reflective 
Practice and Professional Identity Development in 
Early Foreign Language Education 

Anna Szczepaniak-Kozak 
Classroom-based scaffolding for young 
multilingual pupils 

Thomas Bardakis 
Developing didactic proposals for Greek language 
as L2/FL through animated Aesop’s Fables 

12:20 – 13:10 Lunch Break 
 

Workshop sessions 

13:10 – 13:40 
Juliana Çyfeku 
Integrating Multimodal Pedagogy and Teacher Cognition in Early Childhood EFL: A Workshop on the “Smart Kids” Pre A1 Coursebook Room:  30 minutes only 
Room: 261  

For conference 

participants and local 

teachers of early 

education   

 

13:40 – 14:40 
 

Julie Waddington, Alexandra Bos-Solé & Hadrian Lankiewicz 
Building reflective teacher identities in early childhood language education: Strategies to combat native speakerism  
(Research- and pedagogy-oriented WORKSHOP) 
Room: 261 

14:40 – 15:40 
Yuki Otsuki, Mila Schwartz & Cristina Corcoll López, Ekaterina Protassova 
Language Education Policy in ECEC: A Comparative Discussion 
Room: 261 

15:40 – 16:10 Coffee break 

 5 min Transition to Sala Teatralna im. prof. Jerzego Limona 

16:15 – 17:15 Business Meeting and Conference Closing  
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